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Introduction
The purpose of this document is to compile the National Research Reports prepared by
the SELFIE partners and to present the results of the desk-based and field-based
research completed in Ireland, Cyprus, Lithuania, Portugal and Germany for the
purpose of the individual National Research Reports that were completed within the
framework of O1-A1 (State-of-the-art Research). For the completion of the National
Research Reports, the Research Framework that was prepared by CARDET and
provided to all SELFIE partners was used, as well as the research tools provided in the
Appendix of the Research Framework.
The scope of the National Research Reports was to provide an account of the state-ofthe-art, meaning what currently exists, in each of the 5 partner countries with respect to
the following thematic categories:


Local context in terms of the educational system



Local context in terms of career planning and career guidance



Key skill areas that need to be addressed in the proposed career planning
curriculum



Key skill levels that are appropriate for each of the distinct student age groups



Existing resources that could be used or re-designed for use in the new career
planning scenario



Appropriate media formats and environments for engaging students at the
different age groups



Assessment framework to facilitate the measurement of attainment at all levels



Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
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Supports for the initial and continuous professional development of teachers
addressing the integration of the tools currently available and the new tools to be
developed

The desk-based research was based on the review of key policies, governmental
documents, national reports, national statistics and publications in each of the partner
countries. The field-based research was based on interviews and focus groups with the
projects’ target groups; specifically, interviews with policy-makers, school counsellors
and parents/guardians, and focus groups with students and teachers/school
management.
The Compiled National Research Reports report has been prepared based on the
National Research Reports of the SELFIE partners. The information is presented below
based on the thematic categories outlines in the Research Framework, with the relevant
information presented as provided in each partner’s National Research Report.
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Thematic Research Categories
Educational system
Ireland

Overview
Education is compulsory for children in Ireland from the ages of six to 16 or until
students have completed three years of second-level education.
The Irish education system is made up of primary, second, third-level and further
education. State-funded education is available at all levels, unless you choose to send
your child to a private institution, which a small number of people choose to do.
Pre-school education is usually provided by privately funded childcare facilities or
providers. The Early Childhood Care and Education (ECCE) Scheme provides a free
year of early childhood care and education for children of pre-school age. Some preschool initiatives focused on children at risk are funded by the Department of Education
and Skills.
Primary (first-level) education
Children do not have to attend school until the age of six but it is usual for children to
begin school the September following their fourth birthday. Four-year-olds and five-yearolds are enrolled in the junior or senior infant classes.
The curriculum for primary education covers the following key areas:
Language, mathematics, social, environment and scientific education, arts education
including visual arts music and drama, physical integration, social personal and health
education.
Primary schools are generally privately owned by religious communities (or boards of
governors) but are State-funded. There are also a number of Educate together or
Gaelscoileanna (Irish language primary schools) as other options for parents at primary
level education.
Second-level education
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Second-level education is provided by different types of post-primary schools. That is,
secondary, vocational, community and comprehensive schools. Secondary schools are
privately owned and managed. In most cases the trustees are religious communities or
boards of governors.

ETB schools, previously known as vocational schools, are

established by the State and administered by education and training boards.
Community and comprehensive schools are managed by boards of management of
differing compositions.
Second-level education consists of a three-year junior cycle followed by a two-year or
three-year senior cycle depending on whether an optional Transition Year is taken
following the Junior Certificate examination.
Students generally commence the junior cycle at the age of 12. The Junior Certificate is
taken after three years. This examination is currently under review.
Transition Year follows the Junior Certificate examination. This year is free from formal
examinations and allows students to experience a wide range of educational inputs,
including work experience.
During their final two years in the senior cycle, students take one of three programmes,
each leading to a State examination - the established Leaving Certificate, the Leaving
Certificate Vocational Programme or the Leaving Certificate Applied.
The established Leaving Certificate is the main basis upon which places in universities,
institutes of technology and colleges of education are allocated. A points system, based
on the grades achieved is used to distinguish candidates.
The Leaving Certificate Vocational Programme differs from the established Leaving
Certificate in placing a concentration on technical subjects and including additional
modules which have a vocational focus.
The Leaving Certificate Applied Programme has as its primary objective the preparation
of participants for adult and working life through relevant learning experiences. This
aims to develop the following areas of human endeavour: spiritual, intellectual, social,
emotional, aesthetic and physical.
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The Leaving Certificate Applied is not recognised for direct entry to third-level courses
but it can enable students to take Post-Leaving Certificate courses. For early school
leavers or those with a difficulty with formal education, an alternative called Youthreach
is offered which works with smaller groups and can tailor make more suitable
programmes for a second-chance at education.
Third-level education
Third-level education is made up of a number of sectors. The university sector, the
technological sector and the colleges of education are substantially funded by the State.
In addition there are a number of independent private colleges.
There are seven universities, which are autonomous and self-governing. They offer
degree programmes at bachelor, masters and doctorate level.
The technological sector includes institutes of technology which provide programmes of
education and training in areas such as business, science, engineering, linguistics and
music to certificate, diploma and degree levels. The Department of Education and Skills
has overall responsibility for the sector.
The colleges of education specialise in training for first-level or primary school teachers.
They offer a four year bachelor of education degree and a postgraduate diploma.
The training of second-level teachers usually involves completing a primary degree in
university or other third-level institution followed by a two year Masters in education. In
addition, there are colleges of education that specialise in the training of second-level
home economics teachers, teachers of religion and physical education.
Further and adult education
Further education comprises education and training which takes place after secondlevel schooling but which is not part of the third-level system. It includes programmes
such as Post-Leaving Certificate courses; the Vocational Training Opportunities
Scheme (second-chance education for the unemployed); programmes in Youthreach for
early school-leavers; other literacy and basic education; and self-funded evening adult
programmes in second-level schools.
Special needs education for students with disabilities
9

Educational provision for students with special educational needs ranges from
additional support in mainstream schools to specialist support in special schools. A
student with a disability may be enrolled in a:
-Mainstream class with additional support
-Special class in a mainstream school or
-Special school which caters for the students with his or her category of disability
Educational standards and benchmarks
The School Leaver’s Survey Report of 2008 shows that 14% of young people left school
without completing the Leaving Certificate. While this figure is improving each year the
level of progress is slow. However, 53% of Irish early school leavers such as those
included in the above figure will generally continue their education in second chance
facilities such as Youthreach. In addition, the number of young people that stay on to
complete the Junior Cert is improving considerably with only 2% leaving school before
doing the Junior Certificate.
The recent PISA and NESO report ‘Understanding PISA and What It Tells Us About
Educational Standards in Ireland’ of June 2012 highlights the lack of alternative data
and related analysis with which to consider the quality of the Irish education system and
concludes that Ireland needs to develop a more systematic evidence-based approach to
educational evaluation.
In the first half of the last decade, Ireland’s average to above average relative
performance in the Programme of International Student Assessment (PISA) was given
as affirming that Ireland’s education system was doing well. Launched in 1997 by the
OECD, the Programme for International Student Assessment (PISA) is an international
assessment of the knowledge of 15-year-olds across three domains – reading literacy,
mathematical literacy and scientific literacy.
In 2009, Ireland experienced a sharp decline in its international ranking in PISA scores.
This raised questions about the levels of investment in education. As a result, both
primary and second levels schools now have an increased focus on literacy and
numeracy. In addition to this, process of school self-evaluation (SSE) is underway in
schools in Ireland: ″School self-evaluation (SSE) is a collaborative, reflective process of
10

internal school review. It provides teachers with a means of systematically looking at
how they teach and how pupils learn and helps schools and teachers to improve
outcomes for learners″ (DES, 2012, Circular 0039/2012)

Cyprus

The Cyprus educational system has been traditionally divided into three levels: Primary
(6 years, students from 6 to 11 years), Secondary (6 years – Gymnasium - lower
secondary school, Lyceum - upper secondary school and Technical - Vocational
Educational that correspond to students of 12 to 18 years) and Higher or Tertiary
Education (3 – 4 years to public or private universities and institutions). It also offers a
wide range of opportunities from post-secondary courses, to vocational and technical
training, to full degree, and the highest post-graduate levels (Ministry of Education and
Culture, 2014a).

Source: Cyprus Ministry of Education and Culture
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With regards to private education, all the levels of the educational system in Cyprus are
offered by private schools as well. The private schools are approved by the Minister of
Education and Culture of the country and divided into three categories according to their
syllabus and timetable. A significant difference among the private and public primary
and secondary education is the funding. Students in primary schools in Cyprus have to
pay fees. As for the head and the teaching staff in private schools, the qualifications
required for both should have no difference from those in public schools unless the
private school is of a different type other than the public one (e.g. different syllabus).
Special educational services are also provided for students detected with special
educational needs at all levels of education. The Ministry of Education and Culture in
Cyprus seeks to integrate these groups within the mainstream classroom providing
special tuition in a well-equipped room by special educator teachers and specified
subject teachers. Furthermore, there are nine special schools in Cyprus of which seven
host children with severe or multiple and profound difficulties, one for the blind and one
school for the deaf. These schools are built within the bounds of a mainstream school
and also have pre-vocational and vocational training programs designed to assist the
transition from school to work or from school to other vocational training authorities.
The Secondary Education Directorate in Cyprus consists of the State Institutes of
Further Education which offer courses to pupils and adults at all levels. Nowadays,
there are 41 States Institutes in the country housed in primary and secondary schools.
These institutes offer a variety of subjects such as foreign languages according to the
Common European Framework of Reference for Languages, Greek for foreigners,
accounting, consolidation lessons for Gymnasium and Lyceum pupils, ICT and
preparatory lessons for the entry exams.
Moreover, the Adult Education Centres function within the framework of providing
lifelong learning opportunities focusing on the citizens’ general development and their
successful integration in the European society. The target group consists of adults aged
15 and over and the courses include teaching of foreign languages, arts and crafts,
cultural programmes, health and other issues of general interest, as well as teaching
professional and vocational skills.
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Despite the fact that education is not compulsory for children beyond 15 years, there is
a remarkable percentage of 90% in the age group of 15-18 who attend schools. It is
also noticeable that more than 80% of the students who complete upper Secondary
Education seek to continue their academic career in higher education institutes
(CyprusEducation.info, 2014).
Cyprus has participated in various international projects that indicate the national
educational standards. Some of these include the Programme for the International
Assessment of Adult of Competencies and the Programme for International Student
Assessment.
According to the PIAAC in 2013, a high proportion of Cypriot citizens aged 16-65 years
have adequate reading and comprehensive skills. The majority of Cypriots possess a
moderate level of management skills for formal and typical issues whereas the minority
maintains high skills for conducting conclusions, resolving complex issues, evaluating
and reflection. Compared to other countries, the development of these skills are in
minor relevance with the population’s socioeconomic level (Cyprus Pedagogical
Institute, 2014a).
However, regarding the Programme for International Student Assessment (PISA) which
aims to evaluate education systems worldwide by testing the skills and knowledge of
15-year-old students, the results of 2012 were very disappointing. The report of
Organisation for Economic Co-operation and Development (OECD) PISA, indicates that
Cypriot 15 year-old last year were the worst in Europe in sciences, second worst in
maths and they had the third worst reading skills among member states (Cyprus Mail,
2013).
The annual report “Statistics of Education 2011/2012” (2014) provides the following
data:


A pupil/teacher ratio of 10,8.



70,5% of the students were enrolled in public schools and 29,5% in private
schools.
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The proportion of students enrolled in each level of education corresponds to
28.687 in Pre-school and Pre-primary, 53.955 in Primary, 62.740 in Secondary,
31.772 in Tertiary and 334 Special education.

Respecting the education abroad, for the academic year 2010/2011, there were 19.199
Cypriot students from whom 0,8% corresponds to Tertiary non-university education,
86,3% to Tertiary University Undergraduate, 10,2% to Tertiary Postgraduate (Master’s)
and a small percentage of 2,7% to Doctoral (Ph.D). The main fields of study were:
Business and Administration 12,7%, Health 11,8%, Engineering and engineering trades
with 8,8%, Social and behavioural sciences with 8,6%, Architecture and building with
7,7%, Arts with 7,3%, Law with 7,1%, Humanities with 7,0%, and Teacher training and
Education science with 6,2%.

Lithuania

Lithuania has twelve years of comprehensive education and three cycles of higher
education, including the programs of Bachelor, Master and the Doctorate. The system is
designed to pupils and students to be able to freely choose their field of studies
enabling them to concentrate on specific subjects. The national education system is
divided into pre-school education (0-6 years of age), pre-primary education (5-6 years of
age), primary education (6-12 years of age), basic education (11-17 years of age),
secondary education (16-19 years of age), vocational training (designed to develop
acquire skills for a certain qualification) and higher education study programs (university
or college). The program of pre-primary education is provided by nurseries,
kindergartens, schools-kindergartens as well as basic schools or other providers of
educational services holding a license. The purpose of pre-school education is to assist
in preparing a child for successful learning at school. A one-year pre-primary education
program is carried out by pre-school establishments or basic schools. Special education
is provided to persons with special needs in order for them to learn according to one’s
abilities and attain education and qualification in line with all programs of compulsory
and public education. Students with considerable and major special educational needs
may study in general education schools (classes) designated for students with special
14

educational needs until 21 years of age. In vocational schools, primary professional
education is provided to persons aged 14 years or older. The purpose of vocational
training is promoting acquisition or improvement of a qualification or retraining as well
as assisting in preparation to participate in a shifting labour market. Training in
vocational schools is carried out by the following types of programs: training programs
for students without basic education aimed at the acquisition of a professional
qualification or a profession and basic education; training programs for students with
basic education aimed at the acquisition of a professional qualification or a profession
and basic education; training programs for students with basic education aimed at the
acquisition of a professional qualification of a skilled worker. Upon the completion of a
training program, a professional training diploma or a qualification certificate is issued.
Persons who finish a basic education program together with a professional training
program, attain basic education, those who finish a basic education program and pass
maturity examinations attain secondary education. A college is a higher school
providing higher non-university education. A college is also a higher school where
research and development, applied research is carried out, professional art is
developed. College studies are oriented towards preparation for professional activity
and facilitate the acquisition of a bachelor’s qualification degree and/or professional
qualification based on research and development and/or applied research activity. Upon
the completion of college education programs, a bachelor’s qualification degree in the
respective field of education or a bachelor’s qualification degree and a professional
qualification is awarded. A university is a higher education establishment where
university studies, research, experimental (social, cultural) development are carried out
and/or high-level professional art is developed. Studies carried out in universities
comprise both studies providing a degree and non-degree studies. Studies providing a
degree consist of three stages: bachelor’s studies, master’s studies, and doctoral
studies. Continuous studies include the first and the second stage. In addition, higher
education establishments are entitled to provide non-degree education programs aimed
at attainment of a qualification or preparation for engagement in professional practice.
Studies comprise regular and extended courses. The higher education qualification
awarded upon the completion of studies is of equal value irrespective of the form of
15

studies. University graduates receive higher education and obtain, respectively, a
bachelor’s or master’s qualification degree, or a qualification degree and professional
qualification, while those who have finished doctoral studies and defended a PhD thesis
– a research degree. Education is free of charge and compulsory from the age 6 or 7
until 16 years of age (covering primary and basic education). In Lithuania the education
is mostly public (taxpayer-funded) with private or religious facilities being an exception.
The school life is especially long with university education being a norm for modern
youth. Most children attend state (public) schools where the education is free (taxpayerfunded). Private schools tend to be expensive and not very popular. There were only 40
private general schools in Lithuania during 2013-2014, 2 private vocational schools, 11
private colleges and 9 private universities in the same years (Lithuanian department of
statistics, 2014). Few schools cover the entire school life with private schooling more
popular for younger kids. Career services in the private sector are charged, and
because of that the number of customers is smaller than in the public sector, but also
customer‘s interests are taken into account more. On the other hand, career services in
the public sector are free of charge and often involve a wider variety of activities, such
as career lessons, hands-on activities, excursions to companies or organizations.
Formal education in Lithuania includes primary, basic, secondary education, formal
vocational education and training and higher education studies. It is divided into three
groups: general education schools (primary school, pre-gymnasium, basic school,
secondary school, gymnasium), vocational schools and higher education institutions.
While informal education officially is referred to as self-education, concepts of nonformal and informal education are usually used interchangeably in Lithuania. Nonformal education in defined as education which is implemented according to various
educational need fulfillment, qualification improvement, acquisition of additional
competences programs, not including formal education programs. Its purpose is to fulfill
the student’s needs for learning, self-education and self-expression and help them
become active members of society. Types of non-formal education in Lithuania are preschool, pre-primary, other non-formal education as well as teaching supplementing the
formal education, such as music, art, sports schools and adult education.
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According to statistical data, the number of young people that have completed specific
educational benchmarks in 2013 is: basic education - 35.689, secondary education –
35.492, higher university education – 18.566, higher non-university education – 10.855.
In 2013, three times as many students sought education in upper secondary general
schools as in vocational schools (63.000 and 22.000 respectively). During 2005-2013,
the percentages have remained more or less the same. The percentage of drop-outs
from vocational schools during 2012-2013 was 14, 7 %, 16, 1 % - from colleges, and 12,
8 % from universities. These numbers are excluding students, who have changed a
certain school of the same type. In 2013, 99, 6 % of all children aged 16, completed
basic education. In the same year, 76,9 % of all students aged 18, completed
secondary education. (Lithuanian department of statistics, 2014).

Portugal

The Educational System in Portugal is expressed by a "set of means through which it is
applied the right to education, which guarantees a continuous formative action meant to
promote the overall development of personality, social progress and democratization of
the society" (Decree-Law nº 49/2005). Facing a global training of the individual
throughout life, the Portuguese educational system comprises 12 years of compulsory
education, universal and free. Decree-Law nº 85/2009 considers in school age children
and young people aged between 6 and 18 years old.
The overall framework of the educational system in Portugal developed on the Bases
Law of the educational system from 1986, amended by Law nº 49/2005 is organized on
diversified structures of public, private and cooperative actions, comprising pre-school
education, school education and the extra-school education.
Pre-school education is for all children aged between 3 and the beginning of
compulsory schooling, normally at 6 years old. This level of education is optional and
free on the public network, and is closely dependent on the central administration. At
the same time, also exist pre-school education establishments, which run under a
private and cooperative range. On the public network, as well as in the private one,
preschool education is complementary to the family education, with which it must
17

maintain a close cooperation. Its objectives are guided by the training and balanced
development of the full potential of the child, by the moral development and abilities of
expression and for the prevention of future problems of school failure, through the
screening process of maladjustment problems, disability or precocity (Fernandes,
2001).
School education includes basic education, secondary education and higher education.
Basic education is divided into three sequential cycles: 1st, 2nd and 3rd cycle, with free
and mandatory access, creating a set of 9 years.
The first cycle lasts four years (1st, 2nd 3rd and 4th grade) and is intended for all
children between 6 and 9 years old. On this main educational path, the teaching
process is administered only by a single teacher who may have the assistance of other
professionals in specialized areas, such as physical education, foreign languages, new
technologies, among others. The specific objectives are "the development of oral
language and the initiation and progressive mastery of reading and writing, the essential
notions of arithmetic and calculus, social and physical mains and, the artistic
environment of plastic, dramatic, musical and motor arts" (Decree-law nº 49/2005, p.
5127).
The 2nd cycle comprises the 5th and 6th grade (the age of frequency for this cycle is
between 10 and 11 years old), is organized by several interdisciplinary areas of basic
training, administered by specialized teachers. The basic disciplines fall under the area
of humanistic, arts, physical training and sports, science and technology and the moral
and civic education, with the purpose to "enable students to assimilate and interpret
critically and creatively the information, as to enable the acquisition of methods and
working tools and knowledge, that allow the continuation of their education in a
perspective of the development of active and conscious attitudes towards the
community and its problems" (Decree-law nº 49/2005, p. 5127). The completion of the
second cycle of basic education gives the level 1 of the national qualifications
framework.
The 3rd cycle covers young people between 12 and 14 years old, and considers the
7th, 8th and 9th grade. Its curriculum is composed of a wide range of disciplines,
18

integrates several vocational areas in the terminal year of the cycle and intends the
"systematic and differentiated acquisition from modern culture, in its humanistic
dimensions, literature, arts, physical education and sports, science and technology,
indispensable for the continuation of studies, as well as school guidance and
professional guidance that provide the option of further training with respect for the
autonomous achievement" (Decree-law nº 49/2005, p. 5127).
Throughout the basic education, students are submitted to internal evaluation (tests,
works, among others) along the respective academic year and to external evaluation,
through national exams in the subjects of mathematics and Portuguese at the end of the
1st cycle (4th grade), 2nd cycle (6th grade) and 3rd cycle (9th grade).
During the frequency of the basic school education, for the students who demonstrate
difficulties in the course of regular education, in particular, two or more retentions, there
is an alternative way. These students may subscribe for Vocational Courses.
Vocational courses in basic education level are organized through modules, created for
students from the age of 13 and intended to ensure the creation of a formative offer that
privileges, in addition to the acquisition of knowledge in subjects such as Portuguese
and mathematics, the contact with the labour market context through the involvement
with various companies and/or local institutions. The orientation of the students for this
kind of courses is accomplished through a vocational assessment process where the
student's school process is analyzed, along with his interests and personal
characteristics. Vocational courses give respectively the 6th or 9th year of schooling,
not assigning any professional certification.
The finalization of the 9th year through vocational courses in the basic education level
allows the possibility of continuing the studies in the regular education system for the
students who have positive results in the school national exams of the 9th year; in
vocational education (since they have completed all the modules of the vocational
course), and in the vocational education of secondary level (since they have completed
70 modules of the structured disciplines and 100 of the vocational component) (General
Direction of Schools).
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The Specialized Artistic Teaching Courses (EAE) and the basic education level as a
recurrent teaching form, add also alternative curricular pathways. The Specialized
Artistic Teaching Courses aim to provide further art education in the areas of visual arts,
dance and music. These courses can be attended in the Integrated mode (RI)- students
attend all curriculum components in the same educational institution; and Articulated
System (RA)- the lecture of the disciplines of specialized artistic education is ensured by
a specialized artistic education school and the remaining components by a school of
regular education type (Decree-law nº 139/2012).
The recurrent basic level is integrated in the educational and training pathways for
young people from the age of 15 years old and adults. Through this modality, who left
school early, without completing the basic level of education, will have a second chance
to complete their studies (Decree-Law nº 139/2012).
The finalization of the 3rd cycle of the basic education, obtained by dual certification
process, gives the level 2 of the National Qualifications Framework.
Secondary education level is mandatory and lasts for three years (10th, 11th and 12th
grade), covering students aged between 15 and 17 years old. Has as main objectives to
"ensure the development of logical thinking, reflection and scientific and technical
curiosity; provides knowledge required for the understanding of aesthetic and cultural
manifestations and enabling the improvement of their artistic expression; fostering the
acquisition and application of increased knowledge depends on a study base, critical
reflection, observation and experimentation; “provide contacts and experiences with the
labour market; promote the professional orientation and training of young people,
through technical and technological preparation, with a view to entering in the world of
labour; create work habits, individually and in groups, and encourage the development
of methodical reflection, attitudes of open-mindedness, sensitivity and availability and
adaptation to change” (Decree-Law nº 49/2005, p. 5127). This level of education is
organised in different education and training pathways, which include "ScientificHumanistic courses, aimed at pursuing studies at higher level; Technological courses;
the courses with plans of their own; the Artistic Specialized courses, oriented in the
double perspective of entering the world of labour and the continuation of studies;
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Professional courses, directed to the professional qualification of the students, favouring
their insertion in the world of labour and the continuation of studies; Recurrent
Secondary Education level and Vocational Education

courses at

secondary

level"(Decree Law nº 139/2012, p. 3478).
Secondary school level orientated towards pursuing higher-level studies offers the level
3 of the National Qualifications Framework. Secondary education level obtained by dual
certification paths or secondary education level directed towards pursuing higher-level
studies, adding professional internship, corresponds to level 4 of the same National
Qualifications Framework table.
Depending on the individual training course, students may choose, at the end of
secondary education level, to join in higher education (in this case students are
submitted to national final exams at specific disciplines, respectively, of the intended
course), in the labour market or in non higher secondary education level, through the
Technological Specialization courses (CET). These courses give the level 5 of the
National Qualifications Framework and are aimed to deepen the scientific and
technological knowledge in a particular area of training, as well as the development and
improvement of skills to exercise a profession. The completion of Technological
Specialization courses, gives a Diploma of Technological Specialization (Fernandes,
2011).
Higher education comprises two different institutions: University and Polytechnic higher
education and is intended for all individuals who have the diploma of Secondary
Education level or its equivalent. The level of higher education is "driven by a constant
perspective of promotion of research and knowledge creation, aims to ensure a solid
scientific and cultural preparation, provides technical training to enable the exercise of
professional and cultural activities and fosters the development of design skills,
innovation and critical analysis" (Decree-Law nº 492005, p. 5128). The Polytechnic
higher type of education is guided by "a constant perspective of applied research and
development directed to understanding and solution for practical problems, aims to
provide a solid cultural and technical training at tertiary level, to develop the capacity of
innovation and critical analysis and provide scientific knowledge of theoretical and
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practical nature and their application with a view to the exercise of professional
activities" (Decree-Law No. 49/2005, p. 5128).
In higher education are conferred the following levels: degree (level 6), master (level 7)
and doctor (level 8).
In Portugal, currently, the rates of success and failure in schools are shown by the
school drop-out rate, (19,2%), and the rate of school success (74,1%).
Extra-School Education aims to "enable each individual to increase his level of
knowledge and develop his potential, in addition to the school training or in shortage
supply" (Decree-Law nº 49/2005). Is integrated in a perspective of permanent education
and aims to globalism and continuity of the educational action. Activities such as sports,
artistic and cultural events, which ensure the occupation of leisure time, are some
examples of this type of education.
It is important to underline that the alternative training offers are intended not only to
individuals in school age, there are a set of diversified training courses at both private
and public level (Training centres; Employment centres) for the adult population and
that includes education and training courses; Professional Courses; Learning courses;
Technological Specialization courses.
It is from the awareness that, experiences and events that stem from the everyday lives
of individuals are starting points for new learning, emerging the need of formal
educational pathways, non-formal and informal learning, showing a concept that
continues throughout life, from which individuals organize themselves and adapt to the
new requirements of the society.

Germany

To understand the structure of career orientation and guidance system in Germany it is
crucial to have a short idea about the core elements of the German education and
vocational system. In Germany the different Länder (Federal States) are responsible for
concerns related to education and culture. This includes the school sector, the sector of
higher education, and (partly) adult and continuing education as well. On the other hand
questions related to employment and labour market policy as well as vocational training
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and vocational further training are in the responsibility of the Federal Government. In
addition, local municipalities can be described as the third stakeholder and serviceprovider in the provision of guidance services, for example by supplying different
programmes in their Adult Education Centres etc.
Within the educational sector the Standing Conference of Ministers of Education and
Cultural Affairs (Kultusministerkonferenz [KMK]) has the obligation to coordinate and
harmonize the activities and educational matters in the 16 Federal States, to make the
different grades and types of school comparable etc. In general, the educational system
in Germany can be structured as follows:


Pre-school / Kindergarten (3-6 years)



Primary school / education (6-10 years))



Secondary school / Education Stage I (10-16 years)



Secondary school / Education Stage II (16-19 years)



Tertiary / higher education (19-28 years)



Continuing education (>25 years)

According to Hippach-Schneider, Krause, Woll (2007, p. 21) the figure below illustrates
the structure of the Education System in Germany1:

1

Cf. http://www.cedefop.europa.eu/files/5173_en.pdf [2014-11-17]
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Figure 1: Structure of the Educational System in Germany according to
Hippach-Schneider, Krause, Woll (2007, p. 21)

Children start their primary school, which covers grade 1 - 4, regularly when they are six
years old. In some Federal States, for example in Berlin, primary education covers
grade 1 - 6. The next stage in the education system is Lower Secondary Education
which can be classified in different kinds of School:


Secondary General Schools (Hauptschule)



Intermediate Schools (Realschule)



Grammar Schools (Gymnasium) and
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Comprehensive Schools (Gesamtschule)

Comprehensive Schools combine all three different forms of secondary education and
do not exist in all Federal States. Students with special needs or disabilities have the
opportunity to attend a special school (Förderschule) which take into account their
specific needs. After the finalisation of lower education (grade 9 / 10) students have
completed their compulsory full-time general education. After the completion of lower
secondary education “pupils may continue either in full-time general education or in fulltime vocational schools; or they enter the dual system (apprenticeship training in
companies and vocational schools) for vocational education and training (VET).”
(National Guidance Forum in Education, Career and Employment [nfb] 2011, p. 6)
Whereas Secondary General School tend to prepare their students for an
apprenticeship in the Dual System, Grammar Schools aim to prepare the students for
an academic career: „Whereas career guidance activities in lower secondary schools
concentrate on the transition from school to working life, activities in upper secondary
education focus on academic orientation and transition to tertiary education.“ (nfb 2011,
p. 7)
The choice of the further educational or type of school depends on different interests
and parameters like the parents´ wishes, students´ interests and their school
performance as well as the entitlement obtained at the end of lower secondary
education. (nfb 2011, p. 6) The Dual System plays a considerable role in the German
System: Altogether one out of two people enters the Dual system and makes an
apprenticeship there. Most of the apprenticeships have a duration of three years, some
more (3.5 years) and some less (2 years).

Career planning and Career guidance
Ireland

Career Planning in Ireland in schools is mainly provided in second level schools through
public resources funded by the Department of Education and Skills and provided by
trained career guidance counsellors. Section 9 of the Education Act (1998) states that:
‟Schools must ensure that students have access to appropriate guidance to assist them
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in their educational and career choices". Therefore, access to appropriate career
guidance is clearly stated in Irish legislation.
Whilst the exact level of what may constitute appropriate guidance remains undefined,
career guidance in Ireland can be defined thus: "Guidance in schools refers to a range
of learning experiences provided in a developmental sequence that assist students to
develop self-management skills which will lead to effective choices and decisions about
their lives. It encompasses the three separate, but interlinked, areas of personal and
social development, educational guidance and career guidance’ (DES, 2005, p.4). ″
These three areas are seen as interwoven and part of the overall work of the career
guidance system in Ireland. The Irish guidance counselling system is recognised as
being a ″compromise between the American model which emphasises personal
counselling and the European model which almost exclusively focuses on the narrower
concept of career guidance″ (Ryan, 1993, p.63 in NCGE 2011). However, the concept
of career guidance and the EU model is the main focus for this project.
In 1972, the Department of Education in Ireland granted ex-quota status to guidance
teachers in schools with an excess of 250 pupils however 1983 cutbacks increased this
to 500 pupils. Further cutbacks again in 2012 removed the ex-quota status which now
means that each school management has the autonomy to provide a varying amount of
hours to guidance from within the overall school allocation, depending on resources and
needs. This means current allocation varies greatly from school to school and from one
area to another.
The National Centre for Guidance in Education is a public body, an agency of the
Department of Education and Skills, with responsibility to support and develop guidance
practice in all areas of education and to inform the policy of the Department in the field
of guidance. They are involved in research and policy making in relation to guidance on
a national level. The NCGE, in conjunction with the NCCA (National Centre for
Curriculum and Assessment), drew up a draft curriculum framework for Guidance in
Post Primary Education in January 2007 in a discussion paper format. However, this
has not been approved and currently no official national curriculum exists for second
level career guidance in Ireland.
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There has been some recent research conducted by the ESRI (Leaving School in
Ireland: A Longitudinal Study of Post-School Transitions) in relation to guidance which
reveals the importance of a whole school approach to guidance: ″The findings,
therefore, point to the importance of a whole-school approach to guidance, in which
advice from teachers on which subjects and levels to study keeps options open for the
future and in which the expectational climate of the school encourages young people to
have high aspirations.″
This emphasises the need for input from all school teachers in relation to guidance.
However, the findings also point to the importance of specialist guidance advice,
particularly in areas of social disadvantage where parental influence and knowledge
regarding guidance would not be as significant: "Young people valued the detailed
information they were given by their guidance counsellor on the multiplicity of options
open to them, in particular, emphasising the need for a more personalised approach
designed to address their needs and aspirations through one-to-one sessions."
Thus, in conclusion, career planning and guidance in Ireland has been affected by
cutbacks and career guidance provision currently varies greatly from one school to
another. This means that the majority of resources are now being given to senior cycle
students, aged 16-18 as they prepare for third level applications and the world of work.
This means that younger students in junior cycle may not be receiving a high level of
guidance. This could be perceived a shortcoming within the current system.
Nonetheless, in the recent ESRI report when students leaving second level school were
asked who provided them with advice and guidance the school guidance counsellor (83
per cent) was the most frequently mentioned source of advice. This was followed by
mothers (73 per cent) and fathers (61 per cent). Friends and other teachers were
mentioned as sources of advice by almost half of the group. This demonstrates that
students leaving school do require the guidance and support provided by the career
guidance counsellor. The need for an approved curriculum for career guidance at both
junior and senior cycle is clear and evident to policy makers and career guidance
counsellors alike.
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Cyprus

Under the umbrella of the Secondary Education Administration of the Cyprus Ministry of
Education operates the Career Counselling and Educational Services (CCES) which is
responsible for the personal, social, educational and vocational development of high
school students. According to the latest annual report of the Counselling and Career
Education Service in Cyprus (Ministry of Education and Culture, 2014), for the school
year 2012 – 13 there were recruited 135 school counsellors, of which 124 were located
in schools in the non-occupied area under the Ministry’s jurisdiction (three (3) of these
are located as well as in the District offices or other services), six (6) at the
Headquarters of the CCES in the Ministry of Education and Culture and five (5) of them
worked on secondment in other departments such as the Pedagogical Institute, the
Emergency Response Team and the Directorate of Private Education of the ministry).
Thus, students and in general adults, have the opportunity to refer to these services
when it comes to issues relating their educational choices, their career guidance or
even personal development.
School counsellors offer the following services:


Individual and group counseling (normally 2-4) on personal, social, educational,
and career guidance issues.



Seminars, visits, training programmes and conferences about counselling
education.



Teaching of the Career Education and Social Education course. This course is
offered in the 3rd year of the Gymnasium - Lower Secondary School for 14
periods during the first semester.



Organisation of a one-week work-experience programme in the 2nd grade of
lyceum and visits to post-school education institutions.



Publication of instructional and informative books (i.e. Career and Social
Education, Scholarships, etc.)



Access to information on educational and vocational guidance via online libraries,
educational videos, online guidance.
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Participation in various committees for students’ benefits.



Provision of personal and educational counselling to special needs students for
their personal development through individual educational programmes.

As mentioned by both the policy-maker (INT_1), as well as the two counsellors (INT_2,
INT_3), even though these are the tasks that school counsellors need to undertake,
most of them usually also have a more personal role with many of the students that visit
them; that of a confident to whom students share not only their wishes and fears for the
future, but also personal thoughts and concerns. For this reason, school counsellors
often need to collaborate with educational psychologists on specific cases.
The latest Annual Report (Ministry of Education and Culture, 2014b) of the Counselling
and Careers Education Service provides the following data regarding the total number
of students from General and Technical Secondary Education schools that have
attended at least one career and/or counselling session with a school counsellor during
the school year 2012-13.

Source: Ministry of Education and Culture in Cyprus

Evidently, a significant percentage of 81% of lyceum/technical school students, 66% of
gymnasium students and 58% of evening school students were benefited by the
individual counselling in their schools. In total, 76% of the students were helped by the
school counsellors. The ratio of the number of School Counsellors who worked in the
secondary schools, technical schools and evening schools to the number of students of
these schools was 1: 399.
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The main concerns of the students include the choice of the upper secondary school,
interpersonal relationships, school behaviour, domestic violence, drugs etc. The school
counsellors often collaborated with other specialists to offer the best possible guidance
such as educational and clinical psychologists, doctors, psychiatrists, social workers
etc. Additionally, during the 2012-2013, the main and provincial CCES offices in each
town offered their services via phone and face to face interviews to 2700 people (623
secondary school students, 520 secondary school graduates, 267 university students
and 1166 parents).
This was also reinforced by the findings of the focus group with the students (FG_1),
during which the students explained that the main topics of discussion during the
sessions with the school counsellors revolve around their choice of subject areas for the
lyceum, their academic strengths and weaknesses and how these translate to
employment or specific fields of study at the university level, and then other more
personal issues such as personal relationships and family relationships.

Lithuania

In Lithuania these three types of services are considered as parts of career orientation
(guidance): career information, career counselling, and career education. All of them are
closely related and rarely supplied separately. Career information is defined as
supplying with information which is necessary while planning career, choosing or
changing profession, education or job. Specialized web pages, printed publications and
manuals are usually used for career information. Career counselling is defined as
providing persons who are planning their career, choosing or changing profession, or
dealing with issues in those areas, with help. Career counselling often uses various
tests, assessment tools to get to know personal characteristics and their relations to
professional career. Career education is a totality of consistently applied measures,
which aim to develop a person’s career planning, implementing and evaluation (or
career management) skills. Usually career education is connected with a special
educational course. Career guidance in Lithuania is a responsibility of the Ministry of
education and science of the Republic of Lithuania, the Ministry of the economy of the
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Republic of Lithuania and the Ministry of social security and labour of the Republic of
Lithuania. Career specialists working in schools are accountable to the Ministry of
Education and submit electronic data about their work to the UKSMIS, an informational
system for observing career education.
Career counselling services are provided by the following institutions:
The Lithuanian labour exchange – provides with counselling and information, works as
an employment mediary, helps with individual employment planning, vocational training.
The Lithuanian labour exchange youth employment centers – In these centers youth
can use special search engines, informational publications, books. They can receive
information about vacancies, professions, education institutions and programs, take
assessment tests to evaluate their skills and needs. They can join individual or group
consultations, activities, discussions, job fairs and other related events.
The Lithuanian non-formal education center for students, career education division –
provides counselling for students, their parents, teachers on subjects of choosing
profession and learning profiles, helps students evaluate what skills they should develop
during after school activities. The center also coordinates the activity of career
information points (CIP), organizes qualification improvement courses and seminars for
pedagogues and career counselling specialists. CIP’s are career information points that
provide career information, free internet, access to the country’s education and job
market data bases as well as collected career information in digital formats, DVD’s,
publications. Currently, there are 696 CIP’s working in Lithuania. Most of them are
located in various schools. Profession advisors work in such CIP’s and, according to
their recommended job description, they are supposed to collect, manage and provide
the knowledge to career informing target groups or individual customers about
educational

institutions,

their

educational

or

study programs,

qualifications, conditions for their acquirement, the status of

professions or
the job market,

employment and professional career opportunities.
Career specialists at schools – Provides students with information on employment
opportunities, professions, status of the job market. Currently in Lithuania there are 919
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career coordinators working in general and vocational schools and around 120 career
counsellors.
Pedagogical/psychological services – Performs psychological and pedagogical
assessment of children, some services provide career counselling.
Higher education career centers – Helps students with planning their career, informs
about employment opportunities.
Kaunas Maironis gymnasium career counselling coordination center – Coordinates
career counselling activities in Kaunas municipality general schools, also creates career
education methodology for Lithuanian general education schools.
Private institutions – Employee recruitment and selection services, career counselling
and guidance services.
Lithuania career specialists association – is an association of physical and legal entities,
that provides career guidance, information and counselling services, career planning
and education activities.
In 2003, the Career guidance strategy of the Republic of Lithuania was confirmed.
Career information and counselling system is being created on the basis of this
strategy. The Career guidance strategy of the Republic of Lithuania aims to create an
environment for career guidance system and service development in Lithuania taking in
consideration the prospects of country’s economic and social development and needs
of every individual member of the society. According to the strategy, career guidance
includes such services:


Career education as a part of the educational institution’s curriculum, as well as
other activities carried out by educational institutions, which aims to help students
realize their future career goals, get acquainted with the professional world and
help them develop skills necessary to plan their professional career.



Personal advice, counselling and guidance with intent to help students take
decisions related to further education or planning professional career.



Recruitment services/counselling including the first choice, job change or
employment after an intermission.
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Support for groups with special needs.



Counselling for persons who face the threat of unemployment.



Services to implement dissemination of written or information and communication
technology based information.

The strategy also acknowledges that career guidance is the most essential part of
the lifelong learning strategy. The following career guidance goals have been
established:


To supply Lithuanian citizens with quality information about learning and
employment opportunities;



To supply all citizens, regardless of their age, gender, place of residence and
social status, with quality career guidance services, according to individual
and societal needs,



To improve the young people’s employment seeking abilities, to promote their
entrepreneurship and constant knowledge seeking,



To promote social activity and responsibility for their actions among young
people as a means to avoid unemployment.

There are a few weaknesses of the career guidance system and environment indicated
in the strategy. One of them is that there is no integral system of career guidance or an
institution which is responsible for implementing, planning and organizing the work of all
institutions related to career guidance and counselling. Because the system is not
widely developed, only a small part of students can take advantage of career guidance
services. There is also very little availability of career guidance services in rural areas.
There is not enough attention given to preparing and training career guidance
specialists as well as to the improving qualifications of existing specialists. It is
mentioned in the strategy that the country’s higher education institutions do not prepare
career guidance specialists, even though there are already a few study programs that
prepare such specialists. There is a lack of career counsellors, which means that career
guidance services are accessible only for those who actively seek it. Considering the
interviews of the student’s parents, it could also be said that one of the weaknesses is
little involvement of student’s parents into the career guidance process. The parents in
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the focus group seemed to know very little about their children’s career guidance
activities in schools. Their knowledge was mostly limited to the fact that “the children
took some kind of tests in school, which have to do something with career orientation”.
Some parents relied on private career counsellors/psychologists and actively chose
such services in order to ease the process of choosing career path of their children,
however the only parents who did so were ones whose children were having difficulties
in deciding what type of profession and study program to choose, and only paid
attention to the issue in the two last years of secondary education. Lack of involvement
from parents was also mentioned by career guidance experts, who feel that the parent’s
contribution would add to the pupil’s motivation and the consistency of the career
guidance process. The student’s focus group also revealed that they unfortunately were
not very well informed about the available career guidance opportunities. They group
consensus was that career guidance in schools was mostly limited to taking various
assessment tests and surveys, with little follow up on the results. What the students
missed the most was individual counselling sessions which would follow up and provide
opportunities to discuss the assessment tests they had taken and plan further action. In
the student’s opinions, the career guidance curriculum in their schools is minimal and
does not fulfil the needs of the students. All of the students were enrolled in public
education schools and were not aware what the situation was like in the private
education sector. According to student’s the career guidance services were on average
provided to them 1-2 times a year, they were provided by a school psychologist. These
services/activities were available for all students that were present in the classroom at
the time and it was “semi-obligatory”. The students do not have to participate in the
activities, but they are expected to, as they take place during the lesson time. Some
students noted that the services were provided “half-heartedly” with little attention given
to the students. In other cases, there was little motivation to engage in the activities
among the students, so their participation was also mediocre. Almost all of the students
agreed that more genuine attention, time and effort would improve the quality of the
career guidance services they receive at schools. They also thoughts that persons
responsible for career guidance activities should attempt to make them more interesting
for students and “try to make the activities appear more important for the students”. As a
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concrete example, in Kaunas Jonas Paulius II gymnasium, there is a work group for
career services, which is comprised of a career coordinator, member of school
administration and class teachers. Twice in a school year,

a plan for career

coordination and counseling services is prepared. It includes means of pupil‘s needs
assessment,

cooperation with companies, planning of career lessons (non-formal

education), planning activities, profession presentations, meetings with staff from
companies and various education institutions, creating career plans. According to
subject teachers, teachers are usually included in career education activities in their
schools through work groups, also various career related events, in some cases class
teachers (teachers who are responsible and tak care of one specific class) deliver
career guidance activities to their class. All of this depends on a school, mostly on it‘s
administration, also teacher‘s willingness to participate in career education. However,
some of the teachers feel that they lack knowledge necessary to deliver career
guidance activites to their pupils as they are not trainer properly on the subject even
though according to an order by the Minister of education no. ISAK-506, „general
education and vocational education teachers who provide career education services
must have attended a qualification improvement program of an adequate duration“
Teachers also should take part in the UKSIS system, however is it not always possible
due to time restraints.
One of the largest projects in the area of career guidance called “Creating and
developing career education and observation models in general and vocational schools”
is being carried out by the Center of informal education for Lithuanian students since
2010. The project’s general aim is to pursue development and consistency of the
national career guidance system while ensuring the continuity of career education and
its availability for all members of the education system. The following activities were
implemented during the project: a career education program, teacher’s book “Career
education” and pupil’s book “Career guide” were developed; qualification improvement
programs and teaching methodologies for education support specialists specializing in
career guidance in general education schools and vocational education institutions were
created; trainings were provided for career specialists and school psychologists working
in general education schools and vocational education institutions; psychologists were
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provided with personality assessment tools and methods for assessing occupational
interests; a web page providing information on pupil’s career education, MUKIS, was
developed; an informational system for observing career education, UKSIS, was
developed, observational data was collected and an observation report and
recommendations were prepared; activities of career specialists in general education
schools and vocational schools were funded; the inventory of competences of career
specialists was prepared; the electronic version of the pupil’s book was prepared; an
electronic portfolio for career education achievements was created.

Portugal

The professional practice can be considered one of the most important activities in the
life of an adult. However, it is during adolescence that doubts related to the future start
to intensify and the professional interests begin to clearly show (Noronha Ambiel, 2006).
The process of career development interposes itself in the lives of individuals as an
experience of indecision and unpredictability about the future (Lima Coimbra, 2004).
This career-building process is not an individual project, but also a social project where
its construction depends on what the context may offer (Ferreira, Nascimento, Fontaine,
2009). In this way, Ortiz & Moreno (2007) state that professional orientation aims to
strengthen the decision-making and to support students in the construction of their life
project. The professional choice assumes an increasingly important role, not only in
finding personal fulfilment but, essentially, in the deeper understanding about each new
scenario that the labour world presents (Lisbon, 2002).
In Portugal, the vocational and professional orientation services are provided by:


institutions linked to employment and professional training, involved with
individuals

who

are,

generally,

outside

of

the

school

system

(unemployed), awaiting their integration in the active life (Professional
Insertion Offices, Employment Centres);


institutions linked to education, especially in primary and secondary
school levels;



institutions related with youth and municipalities;



private offices.
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All these services are provided by psychologists and go beyond vocational
development, covering the interpersonal development and the identity development.
However, it is important to note that the professional guidance is not contemplated at
curricular level, because of the absence of a national curriculum in this context. At the
same time, there are vocational and professional guiding programs developed by each
group of schools, organized by Psychology and Guidance services (SPO 's) and/or by
the Centres for the Qualification and Professional Education (CQEP) in the region.
These centres have as objectives: "the information, guidance and referral of young
people and adults seeking a formative education, professional or double certification,
and/or aimed at qualified integration in the employment market; the development of the
processes for recognition, validation and certification of competences; the response to
the need of ensuring the integration into the active and professional life of disabled and
incapacitated people; and the support of the National Agency for Qualification and
Vocational Education, in what regards their specific competences to define the criteria
of structuring the network and, implementation of follow-up and monitoring mechanisms
of the offers under the dual training certification system "(Ordinance Nº 135-A2013, p.
1914 (2)).
Psychology and guidance services (SPO's) available in schools are supervised by the
Ministry of Education and provide access to specialized educational support services
that ensure individualized or in group pedagogical intervention. Vocational guidance is
provided by the Decree-Law nº 190/91. This service develops its action in pre-school
education, basic education and secondary education, in three areas: (a) psychopedagogic support to students and teachers; (b) support for the development of the
relations system of the educational community; (c) the optional educational and
professional guidance, addressed to students of the 9th year of schooling (Carita,
Peceguina, 2011). This orientation goes more towards the continuation of studies and
not so much in the sense of planning a career for the labour market.
The intervention provided by psychologists can help in the construction of a vocational
identity, which will bring beneficial results for the future of individuals (Taveira, 2005). In
this sense, school psychologists organize and implement intervention strategies that
provide students with all the necessary information about different professions,
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reflecting on the requirements and perspectives that they may offer (Ogowewo, 2010).
Thus, these professionals help students in acquiring tools to promote the definition of
career goals, giving them the skills needed to achieve them (Hughes, Karp, 2004).
The resources used in the process of vocational and professional guidance are: group
intervention, psychometric tools, newsletters, social networks, electronic pages and
awareness actions.
In Portugal, the career planning is intended primarily to support the unemployed in
finding a new job and replace assets in companies framework, in order to increase their
productivity indices and their well-being, satisfying the employer and the employee
entities.
According to the realized research, there are vocational and professional orientation
programs for students of basic education, but these are not administered in the public
school system. Examples include the "Career Guidance Program – POC", developed by
Ferreira-Marques et al. (1996), and "Building the Future Program" (2002) created by
Helena Rebelo Pinto.
The first is intended for the students of the 9th grade, and has as its main objectives:
helping to develop the awareness of the need for career planning and the relationship
between present and future activities; a favourable attitude to the use of the available
resources for career exploration and recognition of these features and its usefulness;
the knowledge and ability to apply the principles of decision-making; information about
career development; the knowledge of the labour world, types of professions and
corresponding training alternatives; and the knowledge of the preferred professional
area (characteristics of occupations, training alternatives) (Ferreira-Marques et al.,
1996).
The programme "building the future" aims the intervention with students of the 1st, 2nd
and 3rd Cycles of basic education and secondary level school students. This program
has as its main objectives to help students on the acquisition of knowledge about
vocational development processes and their application in the organization,
interpretation, extension and conduct of their life paths; active and progressive
construction of a multidimensional, interactive and evolutionary concept of its own;
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acquisition and application of knowledge, attitudes and skills of exploration, interaction,
choice and optimization of opportunities for study and work; awareness of the
importance of the personal, social and temporal dimensions of the vocational project
and progressive adhesion and responsibility for its formulation and implementation;
acquisition and train of skills related to the role of the student and the preparation for the
job, in interaction with other roles and contexts of life (Pinto, 2002).
Thus, we can consider the intervention programs as an asset in the vocational
development of adolescents, since these programs constitute a planned intervention in
a given context, aimed at large groups of students and oriented to the achievement of
objectives in order to address previously detected requirements (Calado, 2009).
However, it is important to note that its implementation encounters obstacles of different
kinds, such as the availability of logistics, the difficulty of integration in the group
activities, the conciliation of schedules and the low number of professionals with specific
training. These reasons may be contributing to the fact that at national level, it does not
exist yet a curricular program of career planning. These factors forbid, sometimes, that
the programs apply under the conditions originally stipulated, for which technicians and
teachers should join efforts in the implementation of activities that allow personal
reflection and professional vocational exploration.
On the other hand, it is important to consolidate and improve intervention
methodologies, which enable the students to achieve a conscious career planning, that
is, the possibility of self knowledge, including capacities and difficulties, the definition of
objectives, the exploration of alternatives that best adapt to the personal features,
analyzing the viabilities, the contextualization, the realities and priorities, but also a
more in-depth knowledge on the present and future world of labour, as the knowledge of
external reality, factors which determine greater or lesser possibility of employability and
career features. (Taveira, 2005).

Germany

In general the provision of (public) guidance and counselling services is free of charge
and “all citizens in Germany have access to guidance and counselling services at any
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stage of their lives – whether they are in education or training, employed, unemployed
or out of the workforce.” (nfb 2011, p. 4). This should “enable individuals to manage
their educational and working life effectively and to make well-informed and founded
decisions about their career” (nfb 2011, p. 4) path. Simultaneously this kind of service
follows the idea of lifelong learning and tries to convey people with strategies and
competencies to identify their own capacities, competences, values and interests. The
fact that the Federal Government is promoting the assignment of career start coaches
and volunteer mentors with extra funding to improve career orientation in schools from
an early point on and to facilitate the transition from school into the world of work (cf. nfb
2011, p. 3) illustrates that Career Orientation becomes more and more important in
Germany. On the one hand and in general, career orientation should help and support
the integration of “unemployed people into the labour market through learning and
better training but also to promote the potential of employed people and support and
accompany them in managing their education and career.” (nfb 2011, p.3) On the other
hand schools have to accept and cope with this challenge. Therefore career orientiation
is a kind of preventive and supportive task which starts relative early in the German
educational system. Secondary schools are obliged to include it in their curriculum and
to implement it as a continuous and multidisciplinary process which starts up from class
8. “The provision of guidance services in schools is the legal responsibility of institutions
of general education in all the 16 federal states (Länder). Various forms of guidance are
offered at the different stages of the school career. These involve advice and
counselling on educational paths and on learning difficulties, psychological counselling
and assessment by the school psychological services and classroom career education.
In schools, guidance is provided by specially trained teachers, social workers, school
psychologists and cooperating vocational guidance practitioners from the Employment
Agencies.” (nfb 2011, p. 6) To fulfil these obligations and to realize career orientiation as
common goal, schools have to cooperate with the Employment Agencies 2 [EA] (cf.
Ministerium für Schule und Weiterbildung [MSW], 2010, p. 2). Beside this, the Ministry
of Education and Research and the Federal Employment Agency (cf. KMK 2004, p. 3)

2

The provision of vocational and career guidance is a legal task of the Employment Agencies and is fixed
due to Social Code III, §§29-33.
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state, that there is the need for the cooperation between schools and the guidance
service of the EA. This cooperation is regulated by a formal agreement between the
Federal Employment Agency and the KMK, complemented by agreements at Länder
level (Kultusministerkonferenz 2004).” (nfb 2011, p. 8)
While schools are primarily responsible for fixing career orientation in the context of
individual learning, career counsellors are obliged to inform students, give advice in
questions related to career choice and potential academia career path, and thus, to
empower them to make qualified and appropriate decisions. The EA has to nominate a
responsible career counsellor for every school. On this basis schools and the
Employment Agency can adjust appropriate content and forms of collaboration taking
into account the local needs. To establish a continuous consultation-hour for students in
school is one of the legal tasks of career counsellors. These offers have to be
implemented not later than in form 9. (cf. MSW, 2010, p. 2)
“The career education curriculum also involves internships and visits to enterprises as
well as to the local Career Information Centre (Berufsinformationszentrum [BIZ]), which
exists in every local EA. Two or three weeks of work experience in businesses,
administration or private companies give pupils a vivid impression of the requirements in
the world of work. The use of a career choice passport (portfolio approach) enables
students to report their career-related experiences.“ (nfb 2011, p.7) In addition career
orientation in schools is frequently assisted by extra-curricular activities, for example in
co-operation with companies, chambers etc.
To promote concepts regarding career orientation as well as their advancements the
Ministry of Labour, Integration and Social Affairs (Ministerium für Arbeit, Integration und
Soziales [MAIS]) set up a the programme ‘KAoA’ (No graduation without transition) (cf.
MAIS 2013, p 3). This program is valid and obligatory for North Rhine-Westphalia and
was developed in collaboration with responsible partners from the economic,
administrative, municipal and unionised sector. The programme aims to support a
successful and more efficient start of all students in the Dual System (apprenticeship) or
the academic sector (cf. MAIS 2013, p.4) To realize this goal the development of career
orientation measures on a regional level is both crucial and necessary. To support the
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local coordination and cooperation every school has to nominate at least one career
advisor and career orientation coordinator (StuBO) who has to organise and adjust
internal as well as external measures. Additionally, ‘KAoA’ aims to introduce a slight,
transparent and gender-neutral transition from school into the world of work, providing
clear structures for all students from lower secondary education (form 8) till higher
education (form 12/13). Due to the principle of subsidiarity, schools are responsible for
the development and transformation of the given framework and its core elements into
appropriate career orientation offers under consideration of the given and local context.
The following and cross-curricular core elements are obligatory for every school:
1) Development of quality, transfer of experience and qualification
Teachers and career counsellors have to develop a coherent concept under
consideration of the students’ needs and in cooperation with (local) stakeholders.
2) Forms of Counselling
Schools have to establish and offer a broad range of counselling options learners can
make use of. The systematic participation and inclusion of parents from an early point
is explicit intended.
3) Structures at schools
Every school has the obligation to develop a multidisciplinary curriculum concerning
career orientation and counselling. In this context every school has to nominate at least
one career advisor and career orientation coordinator (StuBO).
4) Portfolio-Instruments
Schools are obliged to implement a portfolio instrument for every learner up from class
The use of such career choice passports enables students to document career-related
experiences.
5) Analysis of individual capabilities
The implementation of a one day lasting analysis of individual capacities is mandatory.
The execution lies in the responsibility of an alternative institution. It has to include a
well-grounded self-assessment and an assessment by others as well. Personal, social
and professional potentials have to be considered.
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6) Practical Phases
Students have to orient themselves in a minimum of three vocational areas on the basis
of practical explorations. In addition a 2-3 week lasting industrial placement is foreseen
in form 9 or 10 and aims to give students a vivid impression of the requirements in the
world of work. If necessary students have the opportunity for long-term practical
experiences on the basis of a special and prior agreement.
7) Arrangement of the transition
Schools have to support a smooth transition from school into the world of work in
consultation with relevant stakeholders. If necessary schools can arrange further
support (e.g. supervision etc.)
Regarding the importance of lifelong learning the Federal Ministry of Education and
Research states out, that “educational and career guidance is a connecting link
between the needs of the citizens and the demands of the educational and labour
market.” (MSW 2011, p. 3) It aims to prepare students from a very early point to realize
their individual transition process in further education or into the world of work. The
underlying idea is that the earlier the career and counselling service starts, the better
and more effective the process will be. From this point of view it is a consequent
development that career orientation has become a more and more systematic process
that is now integrated and anchored in general education as a main task. The process
of career orientation is characterised by an alternating structure of working and
counselling phases.
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Figure 2: Career Guidance and Orientation in the Educational System in Germany according to the Federal Ministry
of Education and Research (cf. MSW 2014)

As already mentioned, career guidance activities in lower secondary education (up to
class 10) set a focus on the transition from school to the world of work, and activities in
upper secondary education (up from class 11) emphasise the academic orientation and
transition to tertiary education. The initial step of the career orientation in form 8 is the
identification of individual potentials, wishes and values as well as the exploration of
different occupation areas. In this early stage career orientation should detect both own
and occupational fields of interest. On this basis learners have the opportunity to
explore occupational fields matching with their individual needs and interests in a more
intense way. After a counselling phase between class 8 and 9 learners have the
opportunity to make practical experiences for a duration of regularly 2-3 weeks. These
internships should give learners the opportunity for the consolidation and extension of
their practical experiences. Furthermore it should provide an indication and comparison
between the anticipated and the real tasks of the chosen field. The preparation and post
processing is supported within the school and with recourse to and participation of
different subjects, for example language, politics etc.3 The post processing focuses on
tasks, challenges, experiences, concrete impressions etc. made in the internships. The
idea is to share, reflect and widen individual experiences with, e.g., teachers, class
mates, parents. Sometimes this kind of presentation is arranged as a kind of job fair in
3

At this point the cross curricular character of career orientation becomes obvious.
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schools where learners from lower classes have the opportunity to receive information
about occupation areas, experiences, specific enterprises and employers. Regarding
the experiences from the practical training and joining another counselling phase at the
end of class 9 students should be encouraged to pursue their individual career path or if
necessary to rethink it. Making a well-founded decision and arrangements regarding the
individual transition process is the main objective of career orientation efforts in class 9
– 10 and take into account the topics job applications, job interviews, attendance of the
transition, defining core areas for vocational / secondary schools.
The process of career orientation is accompanied and supported by drawing and
producing an individual and continuous portfolio. This portfolio contains for example
information about the individual fields of interests, own strengths and opportunities.
Furthermore it records the personal progress and students and (career) counsellors can
agree further steps referring the career path.
According to Kremer (2010) and Beutner & Kremer (2013) questions of career
orientation appear as a learning and development task for students where they have to
prepare and realize themselves for their own transition process. This process set a
focus on two perspectives: Individual prerequisites and interests on the one hand and
requirements from the labor market on the other hand (see also MSW 2011, p. 3). In
this context it is crucial to link these two perspectives in form of a matching process. In
consequence this leads to a realization phase in which students have to make a
decision and initiate steps for their realization. By combining these two perspectives
career orientation can be described as an individual, sustainable and holistic process.
The goal is that students acquire and develop strategies and knowledge to master the
continuous and lifelong process of career orientation in a self-directed way. (cf. Kremer
2010, p. 5). Rose & Beutner (cf. 2014, p. 24ff.) recommend in this context a strengths
oriented and individualized approach where the learner with his / her particular needs
and skills is seen as the initial point for all further actions. In addition it seems to be
important to consider aspects like previous knowledge, reflexivity, authenticity as well as
following an activity-based learning approach. Teachers have to act as learning
facilitators helping students to develop adequate and sustainable resources.
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According to Beutner & Kremer (2013) the process of career orientation contains
different stages and fields of activity:

Figure 3: Career orientation as a development task (cf. Beutner & Kremer 2013)

In the first module “Individual self-discovery” pupils have to find out about their individual
strengths, values, attitudes etc. as well as acquiring methods for the exploration and
documentation of own strength and potentials. In this context pupils have to be able to
use appropriate instruments to explore and expose their individual skills and needs as
well as getting information about their preferred learning strategies and behavior.
Students have to develop strategies which enables them to tie up to own and positive
experiences in their own education path. This seems very important to boost the selfconfidence and self-efficacy, a very crucial point when having a look on (social)
disadvantaged people or people with disabilities.
The field “Discovery of vocational possibilities” set the focus on acquiring and assessing
information about occupational areas and apprenticeships, typical tasks as well as
(vocational) requirements on the labor market. In this context different methods and
media will support this process and give students the opportunity to act in an individual,
self-directed, collaborative and active way.
The module “Individual opportunities and possibilities” can be described as a matchingprocess between the individual needs and the vocational possibilities to come to a wellfounded decision. (cf. Beutner, Rohde, Rose 2013, p. 52)
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The final module “Realisation and applying for a job” attends to provide students with
skills and strategies like targeted job search, writing application forms, how to deals with
cancellations etc.

Key skill areas that need to be addressed in the proposed career planning
curriculum
Ireland

Key skill areas that need to be addressed in the proposed career planning curriculum at
the beginner stage (12-14) include focus on the self, organisation skills, goal setting and
study skills. An introduction to hobbies/interests and how they link to certain careers
would also be useful. At the intermediate stage (14-16) personal career skills such as
CV writing, career sectors, work experience and employability would be vital. At the
advanced stage (16-18) qualification framework and options after second level including
preparation for university or the world of work and interview skills would also be very
important.

Cyprus

With regards to the career education courses, the career planning curriculum focuses
on developing self-awareness and self-esteem to students. The main goal is to equip
students with values of life, promote active citizenship and provide them with
information about the educational system thus helping them make their own personal
and educational choices. Therefore, the two key skill areas of career counselling and
planning are: interpersonal relationships and career planning/counselling (INT_2,
INT_3, FG_2).
There is also a course book for the 14 year-old students that focuses on providing the
students with the right skills in order to be able to make the right choices for their lives.
Briefly the exercises aimed at strengthening the students' personality, cultivating selfawareness and deciding about the career choice (MOEC, 2014).
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The counsellors have the responsibility to help the student choose the best possible
career. The students can participate in interviews, get informed about the educational
choices, academic studies and jobs, visit educational centres and come in touch with
psychometric tests, activities and digital material. In public schools, there is also the
opportunity for the student to have direct contact with a job of his/her choice for one
week the so called “week of labor” during the second grade of lyceum.
The results of a research on the 16 year-old students’ professional ambitions suggested
the need of trained schools counsellors. The school counsellors’ responsibility should
not focus merely on providing information about the school subjects and the tertiary
education institutions. Nevertheless, they should provide critical thinking and
understanding towards the gender discrimination between some occupations that are
considered as male or women dominated (Kyriakou, 2010). This was a concern that
also emerged during the interviews with the parents (INT_4, INT_5) and the focus group
with the students (FG_1), during which they raised some concerns as to whether the
information that the school counsellors provide is always accurate or up-to-date and the
fact that some counsellors just choose to do the basic and do not spend extra individual
time with specific students that might require more customized treatment. For this
reason, sometime parents resort to private counselling and career guidance offices.
The research department of the Pedagogical Institute in Cyprus, conducted a study to
investigate the factors associated with students’ decision about studying in a Technical
school. The findings revealed that the majority of the students chose the technical
school because of their high interest in the sector offered by the technical school.
What’s more, the low performance of the students in mathematics, science etc. was a
main reason of choosing the technical school instead of lyceum. The students also
receive insufficient and ‘biased’ information from the school counsellor about the course
content of the Technical School. There is the belief that school counsellors and
professors advise the gymnasium students with low performance to study in a technical
school. Thus, it is urgent to train the school counsellors so that they provide the
appropriate guidance and avoid encouraging the weak students to study in a technical
school (OLTEK, 2004).
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Lithuania

According a policy maker working in the area of career guidance, key skills that should
be addressed are general awareness and self-awareness. Students should know how
to evaluate their knowledge, skills, abilities, how to recognize their weaknesses and
know how to improve them. They think that the ability to objectively and realistically
evaluate their environment, goals and possibilities is also essential as well as decision
making and implementing skills. Correct attitudes towards one’s career planning were
also mentioned. Students also mentioned similar key skills that should be addressed –
self-awareness, ability to evaluate his/her interests, which would lead to understanding
of what career paths the students would like to pursue in the future. Teachers names
similar skills – self awareness, most importantly, also critical goal setting and ability to
plan and coordinate ones actions efficiently. According to a career coordinator, career
education should start even earlier than 12 years of age. She thinks that only
counseling is not enough for pupils – they have to be constantly provided with relevant
information and updates, educated and taught about career planning.

Portugal

The development of the curriculum, as a complex and dynamic process, is the
equivalent of a pedagogical action plan that makes the connection between the intent
(educational project) and the action (didactical project), where questions are formulated,
like what to teach, when to teach, how to teach, how and when to evaluate and define
the curricular structure as a whole, with the different skills of definition and
implementation (Pacheco, 1991, p. 73).
As we have been pointing out, Portugal currently does not hold a curricular program in
the field of career planning. The work that has been done in this field, more in terms of
vocational guidance in schools, is very inefficient.
In the interviews conducted in the framework of field-based research of this report,
psychology professionals, school managers, school teachers, parents/education
guardians, students and policy stakeholders listed some key areas of competencies to
implement in a future curricular project in the area of career planning.
49

At the 7th grade level, they were identified skills such as: Organize the study; Learn how
to learn; Living in the school, since "(...) the deepest difficulties are related to the role of
the

teenagers

as

students

and

the

motivation

to

engage

in

academic

activities"(Interview nº 4).
In the 8th grade, key areas like: Pathways and Training; Self Knowledge; Skills and
Expectations, Interests and Satisfaction, were highlighted in order to develop activities
focused on "self building concept process and in the analysis and interpretation of
personal experiences in different situations and plans for the future" (Interview nº 2).
The 9th grade represents a defining moment in the student's school career. Is at the
end of this year that students choose the study area that they intend to follow and which
has a decisive impact on the access to the higher level course. At this stage some of
the respondents highlighted as key areas of competence: Self knowledge; Explore
school and professional training opportunities (Interview nº 4).
The secondary education level is defined as the starting period of differentiation of
interests and skills of the students in terms of human development and professional
preferences. Skills like: Development of Attitudes; Exploration skills; Interaction with
areas of interest and Employability skills, should be present in the curriculum of career
planning (Interview nº 4 and Interview nº 2).
One of the respondents underlined the importance of providing students with all the
information about the Portuguese educational system (continuation of studies, type of
courses, requirements, disciplines, work load) (Interview nº 8).
The study of the historical on social and family life of the student (experiences, beliefs,
social and moral values, professions of the family members and other examples), are
also some of the aspects that should be included in the development process and
vocational guidance of the students, which allies to personal preferences, selfknowledge, self-esteem, resiliency, life goals, market study. All of these should assist
the student in his vocational choice and "correct" integration into the labour market.
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Germany

The current and valid career orientation curriculum addresses different key skill areas.
These areas are fixed in various programs and decrees. From the authors point of view
all these key skill areas are relevant for the proposed career planning curriculum and
match basically with the needs of the target groups. Concerning the quality of career
orientation offers in schools it is nearly impossible to give general information or to
make an overall assessment. Every school has to decide on a local level about how to
transfer the given guidelines, which focus they set, how to consider local particularities,
what partners are available for cooperation etc. The only mandatory requirement is that
the dimensions defined within the program ‘KAoA’ (cf. MAIS 2013) have to be
incorporated in the school specific career orientation curriculum. According to Butz it is
impossible to decide in general if a career orientation measure is appropriate or
inconvenient. (cf. Butz 2008).
Beside the above described key skill areas and fields of career orientation there are
some general guidelines which state out what key skills are expected from students who
like to start an apprenticeship in the dual system. In 2006 experts from different sectors
encompassed under the leadership of the Federal Employment Agency a list of criteria
about expected and minimum qualifications and requirements for starting a vocational
training.4 (cf. Bundesagentur für Arbeit [BA] 2009) This catalogue was developed by a
broad consortium of stakeholders who are involved in the field of vocational education.
It comprises different core areas as well as specific skills / characteristics.

4

Without being able to describe in detail the current discussion and perception of this concept it should
be pointed out that there is a very controversial discussion about the concept `Readiness for vocational
training´. (cf. Ratschinski 2012; cf. Dobischat et. al. 2012; Rose & Beutner 2013, 2014)
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Figure 4: Readiness for vocational training according to
Nationaler Pakt für Ausbildung und Fachkräftenachwuchs 2009

According to these catalogue a person is ready for vocational training when he or she
fulfils the general characteristics and minimum standards which are required to start an
apprenticeship. (cf. BA 2009, p.13) Readiness for vocational training refers to the
valuation if a prospective trainee is convenient to start and finish his / her training in an
appropriate way. Basically the concept is abstracted from specific tasks and set a focus
on occupations with comparatively less extensive requirements. Applicants need to
have skills on an average level in terms of academic elementary qualifications, lifepractical competencies as well as to cope with an eight-hour working day. (cf. BA 2009,
p. 14) The catalogue aims to give orientation for different stakeholders which are
involved in the career orientation processes (e.g. parents, learners, teachers,
counsellors) by illustrating requirements and individual prerequisites for starting an
apprenticeship. To concretise this orientation every basic attribute is defined and
differentiated in the following way:


Short description and definition



Indicators for the assessment and operationalization of the particular criterion
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Approaches and diagnostic possibilities for the measurement

From the authors point of view this framework has to be considered in the development
process of the new career orientation curriculum within the SELFIE project. On the one
hand career choice, including the ability to make a self-assessment and to gather
information concerning the individual possibilities in occupational fields, is explicit
considered. On the other hand, the catalogue lines out, which core areas and skills are
valued as very important and elementary to start and finish an apprenticeship from a
broad point of view.
This catalogue refers to skill areas and abilities which seems obligatory to start and
pass an apprenticeship from a German point of view. Having a look to a European level
the OECD state out what key competencies do individuals need for a successful life and
are crucial for a well-functioning society. (cf. OECD 2005, p. 4) According to the OECD,
a key competency has to “contribute to valued outcomes for societies and individuals;
Help individuals to meet important demands in a wide variety of contexts; and be
important not just for specialists but for all individuals.” (OECD 2005, p.4) Following this
idea, key competencies emphasise requirements on individuals in different places and
different situations and thus they are needed in vocational situations as well. Key
competencies have a particular value (economic and social), feature multiple areas of
usefulness (transversal skill) and are needed by all individuals.
Figure 5 illustrates key areas and its sub-items defined by the OECD (2005):
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Figure 5: Key Competencies according to OECD (2005)

Having the two concepts “Readiness for vocational training” (BA 2009) and “Key
Competencies” (OECD 2005) in mind, Rose & Beutner developed a handbook which
deals with learning situations in the context of career orientation for students in the
transition system (cf. Rose & Beutner 2014).

Key skill levels that are appropriate for each of the distinct student age groups
Ireland

There is a proposed draft national curriculum that deals with each distinct student age
group:
http://www.ncca.ie/en/Curriculum_and_Assessment/PostPrimaryEducation/Guidance
This details and outlines these key skills at each stage and gives an overall idea as to
what skill level can be expected at each age group.
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Cyprus

According to the annual report of the education system in Cyprus (2013), there is not
any planned career guidance for the student age groups 12-14 and 16-18 compared to
that of 14-16. This was also pointed out by the two counsellors, who were interviewed
(INT_2, INT_3). The CCES is considered as part of the Secondary General Education
and has no direct connection with the Primary Education. In primary schools the special
education teacher undertakes part of the counsellor’s role might result in labelling the
students as ‘special needs’ children. In general, no attention is paid to career education
and social education in primary schools.
As it was mentioned before, the students of the last grade of the gymnasium in Cyprus,
attend the courses “Career Education” and “Social Education” which aim to equip the 14
year olds with the skills of self-knowledge, confidence, and self-realization so that they
will be able to take rational decisions, especially about their future professional career,
based on self-awareness. In mid-February, the graduates of the gymnasium, submit a
statement to school in which they declare the type of school they intend to study after
gymnasium. The two options are the Lyceum and Technical Vocational Education.
The students of the first grade in lyceum that fall into the age group 14-16, in mid-school
year, are called to choose their school program for the next grade. Their options are:
three direction subjects of four periods a week, and a subject of their interest of two
periods or merely four direction subjects. During the selection period, the school
counsellors play an important role since the educational choices of the student
determine their career after graduating from lyceum. Therefore, in the second grade of
lyceum, the students become aware of their capabilities and they are usually able to
decide whether to change or keep the subjects they selected (INT_1, INT_2, INT_3,
FG_2). Apparently, during that period, the school counsellors, inform the students about
the labour market needs and in combination with their preferences they are free to
make their own choices.
Regarding the Higher and Tertiary Education, the counselling service is not adequate. It
is restricted in the Universities and includes career education and guidance activities
such as visits to companies.
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Similarly to other countries, a ‘lifelong guidance’ should be provided by introducing the
career counselling programmes in primary schools and increasing the counselling
services in Higher and Tertiary Education. This was also a suggestions provided by the
parents interviewed (INT_4, INT_5) as well as most of the teachers during the focus
group (FG_2).

Lithuania

Policy maker thought that “in each age group the same key skill areas should be given
attention to, only in different levels”. She also noted that the current career education
system is not consistent and systemic and that whether or not it helps students to
develop these skills depends largely on a specific school or a career counselor. That is
why it is difficult to unambiguously evaluate if the present system complies with the
student’s needs and a more consistent and systemic career education system should
be created. Career coordinator thinks that the most important skills are self-awareness,
ability to assess oneself, ones abilities, ability to make plans and keep up with them,
also critical thinking, communication and collaboration skills, information search skills.
She adds, that, to her mind, the current system of career education is constructed well.
However, from her own experience as a career coordinator, there werenot enough
hours allocated in her work day for career education activities. There are 1445 pupils in
her school, and only two hours a week for career activities, which means that the
serivces lack in quality, which, in turn, decreases the quality of overall career education.
She thinks that in order to improve the current career education system, there should be
career lessons that would take place consistently and for all classes of pupils.

Portugal

Through the process of research and external field-based researched conducted, we
concluded that there are no fully defined skill levels, due to the lack of a specific
program for career planning, which leads to an ignorance of the subject, by some
respondents (Interview nº 7). However, throughout the realized interviews, it was
mentioned a certain type of action that integrates a set of activities in the field of
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vocational guidance, which may be performed in the age groups of 12 -14; 14 -16; 1618, among which:
- Introductory level (group 12-14) – awareness-raising phase for the variables, present
in vocational guidance (a deep knowledge of professions, personal dynamics,
communication) (Interview nº 4, Interview nº 10 and Interview nº 1);
- Intermediate level (group 14-16) – training and professional market study, vocational
guidance, personal marketing (Interview nº 3 and Interview Nº 1);
- Advanced level (group 16-18) - life goals and career planning, pursuing studies or
entering into the labour market, building a lobbing plan (Interview nº 3, Interview nº 10
and Interview nº 1).
The referred typology reflects the current need to initiate actions in the area of
vocational counselling in early schooling levels (7th grade).

Germany

It is hardly possible to give a general statement about appropriate skill levels for the
distinct age groups because of the various types of schools and their specific
justification. It is a major difference when talking about key skills from students in


Secondary General Schools, which have the main focus on the dual system and
a where lot of students will enter the transition system.



Grammar Schools, where the main focus lays on academic careers and
perspectives.



Vocational Schools, as partner in the dual system are in a conflict of general
education vs. vocational education, and have a huge variety of educational
background (developing readiness for occupation vs. training in the dual system
vs. general qualification for university entrance).



Schools for learners with special needs, where only a minority of the students get
the Certificate of Secondary Education and the majority enter the transition
system.
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To take this great variety into account it is a completely different thing when talking
about meta-strategies like searching and assessing the quality of information or making
a self-reflection. In dependence of the target group the skill levels will differ
considerably. All in all the skills in figure 2 are essential and should be known by every
learner, whether in a diverse standard.

Existing resources that could be used or re-designed for use in the new career
planning scenario
Ireland

There are limited resources currently available for students. The main resource
available is an online REACH programme, available through www.careersportal.ie. This
is a resource for both students and guidance counsellors to use that guides students
through interest inventories, writing a CV, researching third level options and has videos
about various careers also. There is also a book available for this programme and many
schools in Ireland currently use either the book or the online programme.
The strength of these resources are that the medium is suitable for the students and
they can create and build an online portfolio about themselves and their potential career
choice. The weaknesses of these resources are that they are costly as each student
must purchase their own individual book or online programme. It would better suit the
needs of the students and guidance counsellors if such a programme, or similar were
provided that was not as costly.

Cyprus

The existing resources for career planning include guides for students, school
counsellors and parents as well. Apart from the toolkit for the 3 rd graders of gymnasium
there is a significant amount of career guides for students aging 14 to 18 that are also
available online.
The content of these books covers the subject areas below (Counselling and Career
Education Service, 2014):
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Information on the two educational options after the 3 rd grade of gymnasium, the
high school and the technical school.



Detailed description of the high school with particular reference to the courses
offered. An essential tool for the students of the 1st grade in high school.



Detailed description of the technical school with particular reference to the
courses offered. An essential tool for the students of the 1st grade in technical
schools and for the public interested to learn about the choices offered.



Exercises designed to bring students into contact with different aspects of
themselves and get to know better the interests, abilities and skills and generally
their individual characteristics.



Information on the public universities and tertiary institutions in Cyprus and
Greece giving emphasis on the required subjects corresponding to each
faculty/department.



Information on available scholarships for post-secondary school and graduate
studies offered by our government.



Reference to the factors that influence the students’ educational and vocational
choices and the ways in which parents can help their child.



Useful information needed by the school counsellor to provide the appropriate
guidance. The teacher’s guide provides guidelines and instructions about the
development of the courses Career and Social Education (Georgiou et al, 2010).

An innovative career guidance test available is ‘ARISTO-TELION’ test (StudyCyprus.eu,
2014). It is provided by certified counsellors online and focuses on exploring the
personality, the abilities the skills and interests of each individual and identifies the
occupations that suit the most.
Furthermore, there are some networks available for the providers of career
planning/guidance. The European Association of Career Guidance (EACG) was
founded in 2010 as a deliverable of the two year project «CAREER-EUshop: One-StopService-Career-Guidance-Shop for Europe», funded by the European Commission.
The aim of the project was to provide the guidance counsellors in the EU a common
framework of best practices for guidance services, processes and practices that apply
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to public and private organizations and local authorities of EU and develop a training
program for guidance counsellors. Thus, the general purpose of EACG is to support the
stakeholders of career guidance/planning and labor market experts interested in
providing services to European citizens in order to overcome the effects of the current
crisis, but also to improve cooperation and information exchange between the members
of the Association and beyond. This association also organizes seminars and
conferences, prepares proposals and coordinates European projects (EACG, 2010).
The Public Employment Services (PES), provided by the Ministry of Labour and Social
Insurance, offers to the Greek-Cypriots the possibility of using Specialized Advisory
Services and the Individualized Approach method (Charalambous, 2010). The network
of Employment Counsellors has the responsibility of this service using suitable tools and
techniques so as to provide career guidance (INT_2, INT_3, FG_2).
Moreover, the EUROGUIDANCE Centre in the Department of Labour has as a mission
to equip citizens with qualitative information concerning education and training
opportunities throughout Europe while providing an insight view of the current situation
of the labour market.
The European Lifelong Guidance Policy Network (ELGPN) is also responsible for
supporting the national lifelong guidance policy development in Europe. In Cyprus, the
ELGPN network formed the National Forum for Lifelong Guidance which acts as “a
platform exchanging information, views and positions on the issue of lifelong guidance,
offering suggestions regarding the creation of policies, systems and practices and
promoting lifelong guidance through proposals and initiatives” (Demosthenous, 2012).
One of the main weaknesses regarding the existing resources is their ineffective
management. Despite the strongly professional career guidance service, evidently,
there is luck of adequate use of the existing resources to develop innovative practices.
The school counsellors hesitate to use the new technologies to enhance access to
services and the quality of services. What is more, another factor that has negative
effect on the quality of their work is the limited time to complete the tasks given. The
school counsellors’ duties are not strictly defined. Thus, school principals and teachers
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might ask them “to perform tasks that should be outside their remit” (Georgiou et al,
2010).
In addition, the available resources to counsellors’ offices are often inadequate. Firstly,
there might not be an office used merely for counselling. There is also the possibility of
limited internet access and unavailability of dedicated telephone for contact with parents
and external services. Therefore, a recommendation would be to come up with some
guidelines that indicate the minimum standards required for office accommodation so as
to enable counsellors to work efficiently and provide students with access to career
information resources within the school (INT_2, INT_3).
The current textbook used in the final grade of gymnasium should also be updated and
enhanced with a wider variety of exercises involving group work. Although the
availability of the existing guides, the schools have difficulty in buying objective guides
focusing on occupations and careers due to money shortage. Extra resources should
continue to be allocated to very large schools, and to schools in zones of educational
priority (ZEP) (FG_2).
Further information should also be developed indicating the range of occupations to
which particular education pathways might lead. Information regarding the connections
between education and the labour market should be available to students on the web as
well as in hard-copy form.
The Scientific Evaluation Committee for the CCE in Cyprus (Georgiou et al, 2010),
recommended a further course in career education in the first term of the lyceum and
vocational school, and the course offered in the final grade of gymnasium to be moved
to later in the school year.

Lithuania

A policy maker thought that existing resources are adequate and should not be changed
to better comply with the student’s needs. However, she noted that more contemporary
methodologies and technologies should be applied and used in Lithuania. It would be
also beneficial to apply successful good practices used in foreign countries. It was also
mentioned by a policy maker that a consistent career specialist’s qualification and
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competence assessment system is very much needed as well an introduction of
unanimous standard and requirement’s system to better manage and assess the
activities of these specialists. The students seemed not to be well aware of the existing
resources, with the exception of assessment tests, but even in that case they could not
tell what the tests were called or what exactly they measured. The prevailing opinion
seemed to be that more modern assessment tests and equipment were needed in order
to improve to better fulfill their needs. According to a career coordinator, the currently
available resources used for career education meet the needs of the pupils. However,
she notes that there is a lack of self-counseling system, also a lack of e-tools. Such
resources as e-tests, games, information webpages, a better managed and userfriendly AIKOS webpage, also more allocated hours for career activities, would help
career specialists to meet the pupil‘s needs in this area. Also, an implementation of eportfolio system in Lithuania, where pupils and students could upload their information,
certificates, CVs, career plans would improve the situation. Teachers mentioned that
they usually rely on assessment tests and practical activities for career education in
their subjects. They however feel that they lack in skills and knowledge of other types of
resources and they wish they could engage their pupils more with different types of
career activities.

Portugal

The current resources used in vocational and professional intervention should steer
individuals not only in an individual process but also in a social process. The
intervention in the process of orientation will have, thus, to contemplate these two
strands.
The intervention carried out should focus not only on the discovery of a profession
(through the administration of psychometric tools), but also in helping the young student
to discover his vocation.
The field of vocational and professional guidance has a profitable development,
especially in which regards the improvement of tools and other technical resources,
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aiming at the implementation of assessment and intervention of each time more
increasingly specialized processes.
However, after analyzing the field-based research, it was found that many of the
resources used in Portugal are "appropriate to the population and to the student's
needs, but many tests resources are already outdated" (Interview nº 2), but also "it
would be appropriate to extend the existing resources and turn them into something
more formal and regulated in the education system" (Interview nº 3). It is demonstrated
also as being advantageous that these resources could be made "available in greater
numbers and more diversified to meet the needs of students" (Interview nº 8). Despite
the existence of outdated features "the education professionals try to upgrade their tools
and adapt them to the target audience" (Interview nº 9). The resources used are applied
only to the group of age between 14-16 years, corresponding to the 9th grade.
However, "the practice of professional and vocational guidance should be an area to
explore throughout each school year and not through temporary actions", and should
"be more comprehensive for all students from the 7th grade level" (Interview nº 5).
Other limitations related to existing resources for the implementation of vocational and
professional guidance in Portugal are: lack of human resources, lack of financial
resources from the school's part and the lack of time available for the completion of the
vocational and professional guidance.
On the other hand, psychological evaluation, centred in the process, starts with the
assumption that psychological assessment tools may or may not be used. However, the
emphasis is not on the results of the tests, but on the learning process of the guided
individual and the self-knowledge of its own conditions, possibilities and limitations. In
fact "it should be understood, more specifically, how the student performs by the time of
making his professional choice, showing him that there is a whole experience to be
considered" and "the student understands that, as a changing individual, he can change
his interests in the course of his life" (Interview nº 6).
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Germany

Beside this general information, every Employment Agency has the responsibility to
provide and coordinate the local services under consideration of the given conditions. In
this context and amongst other things, the Employment Agency Paderborn compiled an
overview about the existing career orientation approaches in the region Paderborn (cf.
Agentur für Arbeit Paderborn, 2013) The developed ‘Förderatlas zur Berufsorientierung
in der Bildungsregion Paderborn’ addresses school managers and career orientation
coordinators in schools as well. It gives an overview of already existing and applied
local best practice approaches in the field of career orientation.
The overall and guiding program ‘KAoA’ intends to introduce a statewide and obligatory
transition system from school to occupation. It states out four main spheres of activities
to realize this goal (cf. MAIS 2012, p. 4):


Career orientation and academic orientation



Systematization of the transition from school to occupation and/or university



Attractiveness of the dual system



Need for local coordination and collaboration.

The consideration of these fields should help to have a sight on all learners and to
support a successful start in occupation or the academic sector. Simultaneously it
should contribute to secure the competitiveness of enterprises. To achieve this aim the
MAIS recommended that stakeholders who are involved in this process have to
cooperate on a local level and undertake continuous efforts to improve the associated
elements. (cf. MAIS 2012. p. 5)
The MAIS declared five standard elements which schools have to consider to fulfill their
responsibilities regarding career and academic orientation (cf. MAIS 2012, p. 10f.):
1) Career and academic orientation as an integral part of individualized learning,
and development as an obligation of all general secondary educational schools.
2) All subjects in secondary education stage I have to support career orientation
processes. This cross curricular task has to be fixed in a school intern curriculum
for career and academic orientation.
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3) Schools have to facilitate possibilities that can be used by all students to gather
experiences in the process of career and academic orientation according to their
needs and skills.
4) Students with special needs will receive additional and specific standard
elements which help them to detect and support their individual career path.
5) Schools have to establish continuous offers for career counseling and advice
under consultation of parents, Employment Agency and further stakeholders.
According to the official decree of the MSW 2010 (Berufs- und Studienorientierung)
teachers have to inform learners about the following and already existing offers
concerning career orientation provided from different institutions / services:


Information provided by the federal state NRW (www.schulministerium.nrw.de;
www.berufsorientierung-nrw.de; www.studifinder.de; www.studieren-in-nrw.de)



Resources

provided

by

the

Federal

Employment

Agency

(www.berufenet.arbeitsagentur.de; www.planet-beruf.de; www.machs-richtig.de;
www.abi.de; the main handbooks “Beruf aktuell” and “Studien- und Berufswahl”)


Offers from the association of universities and other higher education institutions
in

Germany

(www.hochschulkompass.de;

www.hochschule-ist-zukunft.de;

homepages and publications from universities)


Further services like www.girls-day-de; www.neue-wege-fuer-jungs.de

Surveys regarding career orientation in Germany and on a European level
When talking about existing resources or information which can be used or re-designed
for use in the new career planning scenario it seems very helpful to have a look on two
surveys that focus on career orientation in vocational schools. The main results will
presented following and should give insights and conclusions about individual
experiences, wishes, previous knowledge, desired topics, and methodological and
didactic hints. The collection of these data considered both a learners and a teachers
point of view. To consider both perspectives seems to be very important because
teachers might have a different and more systematic view (as learning facilitators) than
students.
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InLab-survey
The InLab-survey was conducted in the corresponding Project InLab5 (2009-2012). The
survey collected data regarding career orientation and counselling from both a teachers
and learners point of view. Altogether, eleven schools in the sector of vocational
education and training with a special focus on the transition process took part in the
survey. According to Kremer, Beutner, Zoyke (cf. 2012, p. 40ff.) the group of
respondents consist of


99 teachers (mean age 44,83 years; 54,7% female) and



464 learners (mean age 17,5 years; 52,1% female).

The survey was carried out as a paper-pencil version at an early stage in the school
year. Beside questions regarding career orientation, the survey collected, e.g., personal
data as well as aspects regarding heterogeneity, expected chances on the labour
market, and experiences in the field of self-regulated / directed learning. The study aims
to conduct a description about the learners in the transition system and to give teachers
insights about the experiences and requirements of the learners.
From a teachers point of view the results were the following:


Practical phases are valued as very important (70,8% important; 26% rather
important) in the context of career orientation.



The majority (about 63 %) states that they do not know in detail about learner’s
competencies, strengths, weaknesses.



About 70% of the teachers highlighted that they do have no or just a vague idea
about students career orientation stage.



Most of the teachers assess individual learning as important, complicated,
meaningful, activating, long-term etc.



Regarding concepts and instruments teachers use the following instruments in
the context of individual learning (comparatively) often:
o (aptitude)Tests (31,5%)
o Assessment / feedback from internship providers / enterprises (18,5%),

5

http://cevet.eu/index.php?id=45
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o Questionnaires considering assessment by others, e.g. teachers, social
workers, enterprises (13,2%),
o competence analysis tools (13,2%).
Selected results of the from the learner’s point of view:


4 out of 5 learners state that it is important / rather important to co-determine the
learning outcomes and the own development process,



78% have already gathered experiences in the field of career orientation in
secondary education stage I,



about two thirds have already gained experiences about vocations due to
extracurricular projects or events,



91,2% of the learners state out that they have already compiled application
documents (e.g. cover letters, CVs),



81,7% declare that they have collected data about different occupations or
vocational areas,



more than three out of four students have practiced job interviews,



75% are experienced in analysing own capabilities,



73% have visited a local Career Information Centre (BIZ),



85% value career orientation as very important / important,



about 75% indicate career orientation in school as helpful / very helpful,



56% indicate that tasks / exercises related to career orientation make fun and
affected different areas / subjects.

These findings illustrate, that students do have different and partly extensive
experiences and knowledge in the field of career orientation. This illustrates that career
orientation reaches the majority of learners in secondary education stage I.
Furthermore, it is remarkable that most of the learners like to take part in the
determination of the learning outcomes and their individual development process. This
is exactly one of the core assumptions in the SELFIE project: Learners have to orient
themselves on the basis on their own wishes, needs and goals and schools have to
provide an appropriate framework for the individual and systematic guided development
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process. On the other hand the results show that the existing career orientation offers
have to adopt and optimized because they do not achieve the intended goals.
COR-VET-Study
The Project Career Orientation in Vocational Education and Training in Europe (CORVET) was an international-oriented and EU-funded Leonardo da Vinci Partnership
Project, carried out between 2011 and 2013 (cf. Kölner Zeitschrift für Wirtschaft und
Pädagogik, 2013). The University Paderborn, Chair of Business and Human Resource
Education coordinated the project. The main focus was to record, discuss and share
innovative approaches of career orientation in vocational education and training. In
order to get deeper insights in career orientation the participating countries Germany,
United Kingdom, Turkey and Italy carried out a European Study. Altogether the onlinesurvey contains data of 1438 students (47,19% female) and of 271 teachers (39,4%
female).
According to Beutner & Pechuel (cf. 2013, p. 71ff.) the survey states out the following
points:


For the majority of the students career orientation is meaningful and questions
related to this topic are valued as very important: more than 85% of the students
estimated the transition process as very important / important.



Almost 85% value it as very important / important to get information on future job
opportunities. According to Beutner & Pechuel (2013, p. 72) this is a clear signal
that students do have the expectation to be provided with adequate information
instead of searching them on their own.



Regarding the question who should support the transition process into the world
of work learners and teachers have similar wishes and expectations (in
hierarchical order) 6 . It is a very interesting result that “the support by social
workers and the support by learners themselves appear to be seen as not
necessary as the support by other persons or institutions.” (Beutner & Pechuel
2013, p.73f.):

6

http://cevet.eu/index.php?id=45
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The transition process from school into the world of work should be supported by:
Degree of approval
Mean teachers

Mean students

Parents

1.71

1.70

Teachers

1.75

1.85

Enterprises

1.78

1.87

Counsellors

1.79

2.01

Advisers

1.80

1.98

Social workers

2.18

2.49

The learner himself / herself

2.52

2.04

Figure 6: Expectations about the support of the transition process from a student’s point of view (according to Beutner
& Pechuel 2013)



In Germany most of the learners agree / strongly agree that their transition
process is supported by teachers (about 75%) and by career advisers (about
70%).



The combination of practical and theoretical experiences is seen from all
students as important and well done in their countries.



Regarding the questions in what areas teachers and students needed help or
support the responses were very interesting: “Students mostly expect help and
support from their teachers in areas in which the teachers feel like they need help
as well.”7 (see figure below):

Where do you need help or support concerning career orientation or vocational
orientation?
Degree of approval
Mean

Mean

7

The possible answers were either „yes“ (encoded as 1) or „no“ (encoded as 0). Regarding the mean,
any number below 0.5 is rather a „no“ and any number above 0.5 is rather a „yes“. Empty fields indicate
that the question only applied to either the teachers or the students.
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teachers

students

0.74

0.60

–

0.50

–

0.58

–

0.55

Material about vocations

0.54

–

Material about professions and vocations and requested

0.60

–

Design and evaluation of interview situations

0.60

–

Behaviour in interview situations

0.44

0.44

Writing cover letters

0.28

0.36

Writing Curriculum Vitae

0.32

0.40

Communication skills

0.56

0.43

Social skills

0.54

0.36

Basis skills (like mathematics, language, etc.)

0.44

0.43

Other fields

0.11

0.12

Finding strength of the learners
Self-discovery of ideas and wishes about future
vocation
Information about professions and vocations and
requested qualifications
Information about enterprises and the situation on the
labour market

qualifications

Figure 7: Areas where students and teachers need help in questions regarding career orientation and the transition
process (according to Beutner & Pechuel 2013)

Altogether, the results of the two studies illustrate that career orientation and
counselling is recognised as a very important issue both from a teacher’s and a
learner’s point of view. Due to different and in some extend considerable experiences
students express the need to get further information and assistance in questions related
to career orientation. Particularly teachers have to play an essential role in this process
and they do have to fulfil different and vast expectations. This is a very crucial point

70

because the COR-VET study lined out that teachers feel like they need help as well in
questions related to career orientation. In this context the Project SELFIE directly ties up
these challenges and will provide teachers and career counselling experts with
innovative ideas, curricula resources as well as with different kinds of career orientation
material and approaches. To take into account that students have already collected
data about different occupations, practiced job applications as well as job interviews etc.
it seems to be a necessity to provide pupils with meta-strategies. This will help students
to acquire sustainable strategies regarding career orientation instead of solely
presenting concrete application documents that are only relevant for just one (special)
career aspiration. At this point teachers and counsellors have to teach students
strategies which allow them to regulate career orientation on their own during their
lifetime and when career aspirations will change. The main aim has to be that students
will be able to reorganise their own career orientation process now and in the future in a
self-directed way. Hence, prospective career orientation implies that learners should be
capable of approaching career related problems that do not yet exist. To gain this
ability, learners should be oriented towards a productive / process rather than
reproductive knowledge. Thus the body of knowledge should appear not (primary) in the
form of results and solutions but in form of a creative process, the process of
‘authoring’. (cf. Kozulin, 1998, p. 154)

Appropriate media formats and environments for engaging students at the
different age groups
Ireland

The main media formats and environments currently used to engage students include
the written word (book, newspaper etc) or online such as www.careersportal.ie, a
website that also has videos about careers and online career interest inventories. The
strengths of the online format is that students engage very well with it and see it as
appropriate for their age. Without this technology or access to it, often students may
disengage from book based work.

71

Cyprus

Nowadays, in Cyprus, the sector of career counselling and planning is of significant
importance. There is a considerable amount of local youth organisations and
associations aimed at providing information and counselling facilities targeting young
people such as the Youth Board of Cyprus (Youth Board of Cyprus, 2011). The public
and private universities and tertiary institutions in Cyprus offer career guidance in a
regular basis to students above 16 years old. For example the University of Cyprus
holds a counselling office. 8 Additionally, all major towns in Cyprus provide private
counselling and guidance services to the public (Euroguidance, 2008).
The guidance is provided face to face via conferences, seminars, meetings or telephone
conferencing with the expert and online through articles, news about educational
options, labor market’s needs and tips for job interviews etc. Online counselling (ecounselling) is provided as well for students who are familiar with internet. For example,
the prevention section of the Youth Board of Cyprus requires only to log in the website
and start chatting confidentially with a counsellor even for issues concerning career
guidance and planning (Prevention Section, 2011).

Lithuania

According to a policy maker, the most common formats used for engaging students are
seminars by guest trainers, career activities, career lessons, career days at schools,
group and individual consultations. She thinks that these formats meet the needs of the
students as they are dynamic, innovative which involve students in participatory
activities and allows them to experience the methods and activities themselves,
however she thinks that there should be more attention given to individual work with the
students. The students mentioned that they received the most of the information about
career guidance from their school’s psychologist. Others also mentioned publications,
such as “Kur stoti?” (“Where to apply?”) which provides comprehensive information
about higher education institutions, current professions, requirements for applying for
study programs, as well as personality and interest assessment tests, also higher
8

University of Cyprus. Academic Affairs and Student Welfare Service. Counselling Office. Retrieved from
http://ucy.ac.cy/fmweb/en/welfare-sector/counseling-office
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education fairs, which provide the latest information about study programs, etc. Those
students who received most of the information from their school psychologist claimed
that they did not receive enough information about not only educational opportunities,
bur the process of career education itself. The main weakness of career guidance in
schools, according to students was that there was very little attention given to informing
and emphasizing the importance of the process of career planning. Because of that the
students do not feel very motivated to actively seek information or opportunities or to
engage in offered activities. An interviewed career coordinator mentioned that currently,
the most used methods of informing, engagin and educating students are individual
consultations, excursions to companies, hands-on practice activities, short-term
internships, board games, e-mail system, web page of the school. She thought that
these methods meet the needs of pupils, are understandable, easy to use and are
appealing to pupils, but there still could be a wider variety of methods and measures to
involve pupils in the career education process.

Portugal

The communication serves to establish the contact with people, to give or receive
information, to express what we think, to convey our feelings, our values, our
experiences with others, strengthening relationships. In this way, the means of
dissemination are an important resource to inform and involve students in the process
of vocational and professional guidance.
In Portugal, currently, the means of dissemination that are being used are new
technologies (websites, social networks), group sessions using dynamic and playful
resources and methodologies, study visits to companies, training centres and
professional job fairs and conferences. All these means of dissemination are exclusively
offered to the age group between 14-16 years, corresponding to the 9th grade, as
mentioned above.
The means of dissemination cited above, are existing media in Portugal "that intend to
steer in the best possible way the individual, but they are not enough" (Interview nº 3).
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It can be said that these environments and dissemination formats are exhausted and
very restricted, needing to expand horizons and involve each individual in the
orientation process, in order to exist more information, more time to digest the
information and take effective decisions about school and professional future. On the
other hand, "the contact with the reality is always a factor of increased motivation"
(Interview nº 5), but the practical education's costs are high and may not be supported
by the schools clusters.
However, it is considered that the team work facilitates cooperation, participation,
sharing ideas and experiences and the development of personal, social and
professional skills, being considered as strengths for the student’s development.

Germany

Media are seen as very important and useful to prepare students in an appropriate way
in questions related to career orientation: Vocational preparation has to consider the
individual interests and capabilities as well as self-directed and self-dependent decision
making, also by using new media. (cf. KMK 2004, p. 3) How and what kind of media will
be used in this process is not specified or predetermined. The concretisation and
implementation needs to be realised on a local level under consideration of the general
and determining factors of the particular school. Despite this development task there is
a wide variety of printed and online media on careers, training opportunities, study
programmes and labour market information accessible as well as different kinds of selfassessment tools. Most of them are provided by the Federal Employment Agencies and
are available for free in the BIZ in schools and online. Therefore this chapter mentions
open resources / media formats from the EA.9
The offered resources of the Federal Employment Agency contain brochures,
publications by the Institute for Employment Research (IAB), annual reports, and online
publications as well. In the field of online publications there are different resources

9

In addition appendix I gives information about a didactical approach that were developed by Gockel &
Kremer (2013) and Rose & Beutner (2014) as well. These approaches illustrate how media can support
the acquisition and development as well as the attendance of career orientation processes.
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which a) have a considerable use in a national context and b) seem to be relevant and
useful in the context of SELFIE. Following, these resources will be exemplified:


KURSNET: The portal for vocational training and further vocational training



BERUFENET: Information on more than 6,300 occupations in Germany



JOBBÖRSE: Job and applicant exchange of the Federal Employment Agency



Abi: The Internet portal for secondary education - Everything on the subject of
career choice, study, vocational training and career.



Planet-berufe.de: Everything on the subject of vocational training



BERUFE-Universum: The programme for self-study



BERUFE TV: The film portal of the Federal Employment Agency

By choosing one of these sources the user gets more detailed information. For example
when using the website http://berufenet.arbeitsagentur.de/berufe/ (BERUFENET)
learners receive a lot of information about occupational possibilities, e.g.:


general information about apprenticeships



subjects / fields of study



occupational areas



training opportunities in the field of public service



regulated occupations (by law)

All these categories contain again further information. Having a look on the category
‘regulated occupations’ the user has the opportunity to get very detailed information
regarding typical tasks and practices, general information about the chosen vocational
training, occupational title, recommended interests and skills, competences, regulations
by law and a (historical) review about the development of the profession.

Assessment framework to facilitate the measurement of attainment at all
levels
Ireland

The resources used for career planning/guidance are not currently evaluated on a
formal basis. Career planning/guidance services provided on a public level are
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evaluated through the Inspectorate of the Department of Education and Skills. This
means that although this evaluation is effective, only some schools are evaluated and
whilst there is a move towards school self-evaluation it is a slow process.

Cyprus

The evaluation of the Counselling and Career Education Service of the Cyprus Ministry
of Education and Culture (Georgiou et al, 2010) conducted by a Scientific Evaluation
Committee, revealed a clear view of the strengths, the weaknesses of the counselling
services and proposed some recommendations. The evaluation was based on meetings
with the stakeholders (Minister and Permanent Secretary, the Head of the Middle
Education Department, the Director of the Service, and with the Directors of related
services within the Ministry, the Pedagogical Institute, Department of Labour etc.).
Meetings with representatives of the organisations of parents and of school principals,
and of the Association of School Counsellors were also held. Data from a range of
reports and other documentation were retrieved as well. To complete the evaluation
work, the evaluation committee visited a lyceum and a gymnasium.
Evidently, the counselling service in Cyprus is considered as highly professional. The
SWOT analysis indicated that the Counselling and Career Education Service in Cyprus
is widely recognized for its significant role in the educational setting. Regardless of the
limitations, there is a widely positive attitude towards the counselling services in the
middle and upper schools. The staff is considered as highly qualified and professional
regarding the international standards.
Nevertheless, there are some limitations overshadowing these strengths. The
weaknesses of the CCES concern the counsellor’s work overload due to the blurred
boundaries of their duties in schools and the insufficient use of the available resources.
As a result, the quality of the counsellors’ work is restricted.
The Scientific Evaluation Committee (Georgiou et al, 2010) has also identified three
‘creative ambiguities’ that might be considered as weaknesses as well as strengths for
the quality of the counsellors’ work.
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The first ambiguity concerns the fact whether school counsellors are managed by the
service or by the school principal. On one hand, school counsellors’ work is defined by
the head of their service within the Ministry. On the other hand, they are part of the
school staff and obliged to perform the duties that are assigned to them. Hence, despite
of the school counsellors’ valuable help to the staff community, there is the serious
issue of feeling under pressure to perform tasks that are out of their remit (INT_2,
INT_3). The boundaries of the counsellor’s role should be clearly defined so that they
undertake tasks relevant merely to their role.
This issue is connected to the second ambiguity which refers to whether or not the
counsellors are teachers. The fact that school counsellors are professors of secondary
schools could be considered helpful for the staff community. Notwithstanding, due to
the same official status, sometimes their expertise might be ignored. There is also the
wide belief that the professors take advantage of the teaching hour to teach their
subjects (FG_2). As a result, there is not proper career guidance and young people take
wrong decisions about their future career pathway.
The third ambiguity refers to the extent to which the core of the school counsellors’ work
is related to career guidance or counselling. There is a distinct difference between the
counsellors trained within the American tradition compared to those trained in the UK.
The former pays attention on educational and career guidance as well as personal and
social counselling. The latter, however, concentrates in career guidance. This variety is
considered by the evaluators as a strength of the counselling service in Cyprus since it
covers both, personal and educational needs, though it increases counsellors’ work
(INT_2, INT_3, FG_1).
The

Scientific

Evaluation

Committee

(Georgiou

et

al,

2010),

made

some

recommendations so as to match the students’ needs. Part of the recommendations
included the use of some form of student assessment other than students’ grades so
that students will motivated to pay attention to the course in the final year of
Gymnasium. Moreover, a review of the role of psychometric tests and other tools such
as portfolios is also recommended. The latest years the Career Gate, which is
developed in Greece, it is used selectively with undecided students regarding the
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standards in Cyprus. Attention should be given in using and interpreting these tools.
Profiling and portfolios would also encourage students to manage their own learning
with respect to their career plans. Hitherto, such tools are not popular in Cyprus.
Consequently, there is the need for continuous assessment and evaluation of the CCES
in Cyprus. Undoubtedly, assigning an inspector is crucial. The Director of the current
CCES cannot be considered specialized in the field. Thus, the future Director should
have relevant experience in evaluation. Alongside this, a system of clinical supervision
could be introduced. The job of the counsellor is not an easy task. It could be incredibly
stressful. A professional team could be formed, consisting of counsellors trained in
supervision skills providing thus help to other counsellors. In addition to this, regular
internal evaluations of the service from the perspectives of students, parents, external
agencies, employers, and the counsellors themselves should be performed systemically
in collaboration with the Ministry’s Educational Research and Evaluation Centre. This
evaluation system would have a positive impact on the quality of the CCES.

Lithuania

According to a career coordinator, in the private sector, sales numbers are used as an
assessment method, in the public sector such measures as surveys for parents, pupils,
various reports are used. There is no scientific comitee for assessment of career
education services in Lithuania. There are also no measures to assess currently used
resources/methods, so the only possible way to improve the situation in this area would
be to at least introduce such measures. Teachers use informal discussions with
students to get an idea of how efficient and useful certain career activities are. Parents
also provide feedback during teacher-parent meetings.

Portugal

The evaluation is an integrated part of the teaching-learning process and won a very
wide space currently in the teaching process. In Portugal there is no evaluation
framework to facilitate the measurement of accomplishment of the activities of
vocational and professional counselling and guidance.
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Germany

There is no clear assessment framework to facilitate the measurement of attainment at
the different levels. Schools are forced to write down a concept for career orientation
under consideration of their given framework. But due to this specific development it is
very complicated to judge a measure in general. For example the school inspection (in
North Rhine Westphalia the Qualitätsanalyse) is an instrument / approach where
external evaluators (similar to her majesty’s inspectors in Great Britain) can assess the
school in consideration of the given characteristics and quality backed up by data.
Within this context the inspectors have the opportunity to proof (amongst other – and
more important – things) the quality of measures regarding career orientation. Within
this analysis the inspectors can identify strengths and give recommendations for
prospective activities. (cf. MSW 2014)1011 Beside the above mentioned evaluation the
principal of the school has the (formal) responsibility to realize measures concerning
career orientation and build up an appropriate network. In this context the principal can
nominate one or more person(s) who will support this process and is/are responsible for
the intern coordination. (cf. MSW 2010, p. 1) In addition and basically stakeholders like
parents, learners, teachers, the Employment Agency, enterprises, and people from the
public sector have the opportunity to evaluate the existing measures. From a formal
point of view schools can use statistics and rates/ quotas of successful transitions from
the school into the world of work or the higher education sector to evaluate their offers
regarding career orientation.
As a special indicator of quality, schools can receive a special seal of quality when
offering career orientation in a superior way. 12 It is crucial that career orientation
measures will be an integral and systematic part of school organization and that the
offered measures exceed the average and obligatory guidelines. The certificate is valid
for three years and can be used for public-oriented purposes. After the three years
10

For futher information see
https://www.schulministerium.nrw.de/docs/Schulentwicklung/Qualitaetsanalyse/Kurzinformation/index.htm
l [29.01.2015]
11
The process of school inspection / analysis is currently modernised extensively and aims to support the
schools and give them possibilities for active participation and involvement within the analysis process.
By combining self-assessment and assessment by external evaluators school inspection will have an
impact oft he quality development of schools.
12
http://www.siegel-schule.de/ [29.01.2015]
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schools have the opportunity for a re-certification. The certificate is assigned by a
consortium consisting of, e.g., enterprises, associations, chambers, school supervisory
boards, teachers, trainees, parents, and unions.

Pedagogical supports for the induction of teachers and existing guidance
experts into the new career planning subject arena
Ireland

Career guidance counsellors in Ireland are required to hold a teaching qualification
(which consists of a degree and a postgraduate or masters programme in education) as
well as further training in the field of career guidance. For some this may mean a
Masters qualification in Guidance whilst others will hold a Postgraduate diploma. The
training can take one to two years, depending on the educational institution providing
the training and covers areas such as personal counseling skills and training,
psychology, personality theory, career planning and career guidance. As guidance
counsellors in Ireland are required to perform a dual role of personal student counseling
as well as teaching guidance classes and giving specialist career advice to senior
students, the role has become more challenging and complex. There are large time
constraints on their work. Their competence and expertise could be further improved
and enhanced if there were more support from within the educational system through
increased resourcing and continuous professional development programmes.

Cyprus

The counsellors, before being appointed, are expected to hold a first degree in a subject
taught in secondary education and a postgraduate diploma or master’s degree in
guidance and/or counselling from an American or British university, plus a one-year
initial teacher training programme at the University of Cyprus (INT_1). The second
qualification has to be approved by the Cyprus Council for the Evaluation of Academic
Degrees (KYSATS). The current teacher training programme runs from October to April
and includes teaching practice within schools. Thus, students have the opportunity to
implement the theoretical knowledge in the Cyprus educational system (INT_1, FG_2).
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The Scientific Evaluation Committee (Georgiou et al, 2010) proposed the following
recommendations that would enhance the competence and expertise of the counsellors:


Appropriate training in counselling and career education to graduates with a first
degree in any subject is vital.



A postgraduate training programme in counselling and career education should be
developed at a university in Cyprus.



A research unit should be established alongside the proposed training programme.
There is the need for in-depth research in the counselling and career education field.



A professional team consisting of psychologists, social workers, educational
counsellors and doctors should be formed to coordinate and collaborate with
counsellors, providing important information and developing special care for
vulnerable groups in society (Loyiou, 2014).



The content of the teacher training programme should be reviewed to make it more
appropriate to the future school counsellors’ distinctive needs.

Lithuania

A recommended job description for profession advisors working in CIP’s (Career
information point) includes requirements such as higher education diploma, preferably
specializing as a career advisor; the ability to collect, manage and provide every pupil
with information about professions, qualifications and their acquirement in higher
education and vocational institutions, opportunities provided by the education system of
Lithuania, institutions that provide career counselling, information systems and sources
of career information; ability to initiate and organize various events in the area of career
information, aiming to make student’s career choosing skills more rational and efficient;
ability to cooperate with the school’s administration, teachers, social pedagogue,
school’s psychologist, student’s parents and work with them as a team; ability to
communicate and collaborate with various social partners in a constructive manner.
Currently there are a few study programs in Lithuania in the area of career guidance. In
Vytautas Magnus University, there is a Bachelor study program Career and profession
counselling and a Master study program Career design. There was also a Career
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design Master program in the Lithuanian university of educational sciences, however it
was discontinued in 2015.

A Master study programme in Siauliai University called

Career education is also available. A policy maker said that career guidance experts in
schools are usually working within certain projects, which means that their activities are
not consistent, continuous enough to be efficient. She added that measures such as
development of career competences, improvement of qualifications, continuous,
consistent activities would enhance the competences of such specialists. Career
coordinator noted that currently the quality of trainings available to career specialists
depend highly on the trainer providing them, so it is important to choose the trainings
very carefully.

Portugal

In Portugal, the guidance professionals (psychologists) have a degree, a master or
post-graduation in the desired area and attend further training courses in which the
investment for these features exists at a private level.
On the other hand, the DGE (General Direction for Education) organizes seminars on
sharing and suggestions of good practices at the level of vocational and professional
guidance in the school context. This entity's mission is to ensure the implementation of
policies concerning the educational component and didactics for pre-school education,
of basic and secondary teaching levels and extra-school education, providing technical
support for its formulation and monitoring and evaluating its implementation.
At the same time, there is a need to "invest more in specific training at the level of
vocational guidance directed to the teachers that are class directors" (Interview nº 8), in
"training of local and regional work teams" (Interview nº 2), and a "more specific and
deepen training in this area of intervention" (Interview nº 3), in order to increase the
competence, improvement and experience of these professionals, with regard to
vocational and professional guidance activity in school context.
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Germany

The ‘Ausbildungskonsens NRW’, enacted in May 2007, is a framework which declares
career orientation as an integral part of individual learning in secondary education stage
I. (cf. Nachtwey, Wettscereck, Gerdau 2010, p. 3) Its objective is to implement career
orientation in schools in a sustainable way. To reach this goal, schools are obliged to
nominate a coordinator in the field of career orientation and guidance (StuBO). In a
curricular decree the Ministry of Education and Training passes regulations concerning
career orientation related to the following points: (cf. MSW 2010, p. 1)


aims, tasks and organization



coordination on a regional level



cooperation between schools, career counsellors and universities



cooperation with youth welfare



particular hints regarding career orientation in the context of special needs
education



industrial placements and practical phases in universities



qualification of teachers

The consideration of all these points should support the contribution of career
orientation as a systematic and high quality approach in consideration of the given local
context. The following table gives an overview about the advisors and career orientation
coordinators in schools in NRW (Gesellschaft für innovative Beschäftigungsförderung
[G.I.B.] 2009, p. 6)
Type of school

Number of

Type of

Absolute

Allocation

Average

schools in

school in

amount of

in

amount of

NRW

percentage

StuBo at

percentage

StuBo per

schools
Secondary

school

718

21,6 %

1.104

21,9 %

1,5

557

16,8 %

848

16,8 %

1,5

General
Schools
Intermediate
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Schools
Grammar

630

19,0 %

974

19,3 %

1,5

6,6 %

421

8,3 %

1,9

731

22,0 %

1.040

20,6 %

1,4

50

1,5 %

54

1,1 %

1,1

56

1,7 %

71

1,4 %

1,3

358

10,8 %

532

10,5 %

1,5

3.317

100 %

5.044

100 %

schools
Comprehensive 218
schools
Schools for
students with
special needs
Waldorf
Schools
College of
further
education
Vocational
schools
Sum

Figure 8: Overview about advisors and career orientation coordinators in schools in
the federal state NRW (according to G.I.B. 2009)

The program ’Qualifizierung der Koordinatorinnen und Koordinatoren für Berufs- und
Studienorientierung’, is a central element to qualify career advisors and career
orientation coordinators (StuBO) to strengthen career orientation at general-education
secondary schools in NRW. The qualification courses should take into account


the experiences and previous knowledge of the StuBO



the local context, activities and foci



the support of cooperation and networking



the provision of an online-platform which contains material about all offered
qualifications and possibilities for self-learning.
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The courses which were offered till 2007 followed a common curriculum containing nine
modules with overall 34 hours of workload. The content and the particular time were
fixed in a curriculum (cf. G.I.B. 2009, p. 8):


basic information about career and academic orientation at secondary schools



cooperation with the career counselors of the Employment Agencies



collaboration between schools and external partners and stakeholders from
economy



instruments to identify students competencies



individual learning and development of students



communication management



project management



implementation of projects regarding career and academic orientation



ICT competencies of learners

The participants have to graduate a minimum of 6 modules to get the certificate as a
qualified StuBO-coordinator. (cf. G.I.B. 2009, p. 13)
The execution of the workshops and further training were undertaken by different
educational providers who have to proof expertise in the execution of career orientation
programs, regional structures of cooperation and well qualified trainers that have
extensive experience in teacher training and in the field of career orientation (G.I.B.
2009, p. 8) Before these trainers are able to teach prospective career advisors they
have to join different workshops that aims to prepare them appropriately.
In this context the survey from Nachtwey, Wettscereck, Gerdau (2010) is very
informative and delivers data about the organization of career orientation as well as
about the workload of career orientation coordinators. In this context the survey
collected data from 57 secondary schools in Düsseldorf. The main findings and
conclusions can be described as follows: (cf. Nachtwey et al 2010, p. 4ff)


The tasks which are linked with questions related to career orientation are very
complex and time intensive and are recognized as a challenge (for schools and
the responsible teachers).
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There are in some extend massive differences regarding the tasks and the
organization of career orientation. This leads to various levels of pressure from
an individual point of view for people who are involved or responsible within this
context.



Advisers and career counselors define the following tasks as their main tasks:
o Initiation and development of career orientation concepts,
o Responsibility of process guidance in the execution phase regarding
projects in the field of career orientation and guidance,
o Scheduling and agreements with institutions and enterprises,
o Organization and follow-up of cooperative structures with the Employment
agency.



The support of learners regarding the job application / curriculum vitae is not
seen as the main task of advisers and career counselors.



Time expenditures are relatively high and ties up a lot of resources. This
indicates the high relevance of this topic and the involved stakeholders.



65% of all schools grant career counselors extra time by disburden them from
other obligations; 35% receive no time compensation.

To take these results into account it seems to be very important to guarantee sufficient
conditions in which career counselors and advisers can fulfill their obligation in a
responsible way. A survey from the G.I.B. (cf. 2009, p.22) states that teachers see a
huge gap between the expected and desired tasks of a StuBO and the effective
provided time: StuBOs estimated that they spend five hours per week just to fulfill the
very essential tasks which arise from the formal requirements. In contrast two thirds
preserve no time compensation and 20% receive just one hour extra time. In
consequence teachers remark that they narrow their obligations down to the most
necessary activities. Beside this fundamental review the qualification was valued to
develop and adopt already existing concepts and have an exchange about best practice
approaches with colleagues.
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Supports for the initial and continuous professional development of teachers
addressing the integration of the tools currently available and the new tools to
be developed
Ireland

The professional development opportunities for career guidance counsellors are mainly
provided through the Institute of Guidance Counsellors, the representative body to
which each guidance counsellor pays a membership fee. They hold an annual
conference with various speakers and workshops and also have regular local branch
meetings. They provide counselling supervision for all members through local groups. In
addition to this, the National Centre for Guidance in Education provides some
continuous professional development courses. The third level institutions and CAO hold
annual open days and conferences also. Whilst these are all very positive and
beneficial, some guidance counsellors cannot attend these events as they are not
released to attend by school management due to time constraints and timetabling. This
means that like guidance provision, the level of continuous professional development
available to guidance counsellors can differ, depending on the school or the area.
In conclusion, the guidance system in Ireland has good strengths as their career
guidance counsellors undergo a high level of training and have a good overall level of
education and teaching experience. The level of support provided to students at the
advanced or senior stage, prior to entering the world of work or third level education is
high.

Development

opportunities

and

continuous

professional

development

opportunities exist but access to these opportunities could be improved. Whilst a draft
framework for a curriculum exists, there is no approved national curriculum which is a
problem for students and career guidance counsellors alike. The resources and funding
are now more limited and so resources are focused mainly at the advanced stage,
which means little is available for the beginner and intermediate areas.

Cyprus

The Ministry of Education and Culture organizes in a regular basis educational
seminars, trainings and conferences for the professional development of the school
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counsellors. The subjects relate to education and gender, integrating immigrant
students in secondary schools and in the labor market, and promoting respect for
diversity in schools (Cyprus Pedagogical Institute, 2014b; INT_1).
According to the statistics (Georgiou et al, 2010), a great percentage of 64% of the
school counsellors in Cyprus undertake professional development activities for ten or
more days a year, organized by counselling service and the Educational Institute of the
Ministry. The Association of School Counsellors, a branch of the secondary school
teachers’ union, runs some continuing professional development activities as well.
The educational system in Cyprus is centralized and the mere career promotion route
currently to open to counsellors relates to senior positions. There is no inspector with
competence in the field of counselling and career education. The counsellors can be
appointed as assistant principals or school principals confronting difficulties in offering
their counselling services. Thus, developing other career development routes for
counsellors as counsellors is vital. These might include some of the positions within the
central counselling team based on expertise in the field such as the Directorship of the
counselling service. This opens up one more professional development option in the
academic field for counsellors that relates to educating, inspecting, supervising and
evaluating the counsellors.
Additionally, the school educational system could come up with some modifications in
terms of counselling services. As such, replacing the existing quota system by a more
simple formula where there will be at least one counsellor for each gymnasium and at
least two for each lyceum and vocational school. The roles of the two counsellors in
lyceum and vocational schools should be split in that of the counsellor for personal and
social issues and that of the career counsellor. Furthermore, in order to reinforce the
role of the counsellor, training could be given to school principals on leading and
supporting the design and implementation of school guidance programmes in
collaboration with the counsellor.
With respect to a research about the professional development of the teachers of
counselling and career education (Antoniou, Loizou, Papageorgiou - Auxentiou 2011),
there is the need to provide training in subjects directly related to domestic violence.
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The teachers argued for integrating the new technologies in counselling since internet
connection is considered essential. The use of computers is as well necessary to
complete the daily operations.
In-service training which includes seminars, training programmes and meetings in order
to develop their knowledge on priority needs and labour-market trends should be
continuously provided (INT_2, INT_3, INT_5, FG_2).

Lithuania

According to a policy maker, professional development opportunities for career
specialists are currently mostly provided by individual trainers, public institutions or
certain projects. Their success usually depends on every individual person’s motivation
and will to participate and engage in the activities. There are specialists who actively
seek such opportunities and take advantage of them, but there are also specialists who
do not put any effort to develop their skills, so the professional development highly
depends on each individual specialist. The policy maker thinks that the most valuable
professional development opportunities would be those that aim to develop awareness,
motivation and positive attitudes. An interviewed career coordinator said that she took
part in a qualification raising project initiated by the Ministry of Education and the quality
was excellent. However, she thinks there could be more improvement opportunities
provided, for example by collaborating with the Lithuania‘s high education association
for organizing general admissions or career coordinators, counsellors from other
organizations. Also, a general, constantly updated web page for career specialists
would help the improvement. Teachers almost unanimously expressed the opinion that
there is a lack of professional development opportunities in the area of career
education. According to them, the lack of time to actively pursue such developmen
opportunities impact their lack of confidence in delivering career education activities,
and therefore, the overall quality of such services.
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Portugal

In Portugal, the vocational and professional guiding process takes place at school level
under the guidance of a professional psychologist, as mentioned before.
Psychologists have in their basic training, knowledge and practices of vocational and
professional guidance and counselling. However, in the current context, opportunities
for professional development for these technicians are exhausted.
The General Direction of Education promotes initiatives such as seminars on sharing
suggestions of good practice, conferences, workshops, intended as a punctual offer,
little diversified (Interview nº 4). Regularly, professionals tend to invest in their training at
private level, looking for a bigger and better training offer In the Training Centres
(Centres for Qualification and Professional Education).
Throughout the interviews, it was pointed out the need not only to "create a specific
discipline of vocational and professional guidance, with contents, curricular goals,
evaluation criteria, on an annual plan, to be applied to each year of schooling from the
7th year" (Interview nº 5), but also, the one of existing a more specific training (statefunded) given to experts, psychologists or teachers, which promotes the development of
more structured work teams, with current and appropriate action practices directed to
students’ needs.

Germany

According to the enacted curricular decree the Ministry of Education and Training (cf.
MSW 2010, p. 1) schools have the opportunity to receive time compensation for the
additional work regarding counseling and coordination in the context of career
orientation. All teachers in secondary education do have the obligation to participate in
the planning and realization of a school and site-specific concept concerning career
orientation. (cf. MSW 2010, p. 3f) Schools have to consider career orientation and
guidance explicit in the planning of further teacher training. The nominated advisors and
career orientation coordinators receive appropriate qualification to fulfill their tasks. This
further education is financially supported and funded by the MAIS (Ministry for Labour,
Health and Social Affairs), the ESF (European Social Fund of the EU) and the Federal
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Employment Agency. The realization lies in the responsibility of the foundation ’Partner
für Schule NRW’.
Another approach for qualifying teachers from secondary schools is to enable them
insights in fields of vocational areas by giving them the chance to make a placement in
enterprises. The intention is to boost the advisory skills of the teachers and to gather
occupational experiences. (cf. MSW 2010 p. 4) The duration of these placements lasts
2-4 weeks in dependence of the school form. The execution has to be organized by the
schools in a self-responsible way. It is preferred that schools harmonize such
placements with stakeholders from the local economy. The teacher internships are
official events. The employer (school) has to insure teachers who join this program but
there is no funding for travel costs etc. (cf. MSW 2010)
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Appendix: Research tools
Semi-structured guide for interview with policy makers
Career planning and Career guidance
1. Could you please provide us with some information regarding the structure of
career guidance/counselling services in the public schools? How is that structure
defined?
2. Is there a curriculum for career guidance in secondary education? If so, how was
it formed? What was taken into account when it was created? What provisions
are there based on the specific curriculum?
3. How are the career guidance experts/counsellors selected and appointed in the
public sector? Are there any minimum requirements that need to be met?
4. Could you please provide us with some information regarding the structure of
career guidance/counselling services in the private sector? Do these services
differ from those offered in the public sector? If yes, how?
5. Is there a central body in the Ministry or a governmental office that oversees the
work performed by career guidance experts both in the public and in the private
sector? Please explain. What measures are taken to assure that quality services
are offered?
Key skill areas that need to be addressed in the proposed career planning
curriculum
1. In the current curriculum and overall, in the services offered, which key skill areas
could be improved to better match/fulfil the needs of students aged 12 to 18, in
your opinion? Please elaborate.
2. What additional key skill areas could possibly be added so as to better match the
needs of the students? Why? Please elaborate?
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Key skill levels that are appropriate for each of the distinct student age groups
1. In your opinion, what key skill levels are appropriate for students in the age
groups of 12-14, 14-16, and 16-18 respectively? Why?
2. In your opinion, do the current curriculum and career guidance services offered
help students develop those key skill levels? If yes, how? If no, why?
3. In your opinion, what additional key skill levels would match the needs and
characteristics of each of the student age groups mentioned above and why?
How would you propose that the current curriculum and career guidance be
modified to achieve that?
Existing resources that could be used or re-designed for use in the new career
planning scenario
1. In your opinion, are the available career guidance resources that are currently
being used (curriculum, printed or online books, guides, psychometric tools,
aptitude tests, etc.) adequate resources based on the students’ needs? Please
elaborate.
2. Would you identify any limitations/weaknesses identified in these resources?
Please explain.
3. What additional resources would better match the needs of the students and
would also aid career guidance experts/counsellors to better fulfil their job
requirements?
Appropriate media formats and environments for engaging students at the
different age groups
1. What are the most common media formats/modes/ways/environments currently
used to inform, educate, and engage the students in each of the distinct age
groups (12-14, 14-16, 16-18)?
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2. Do these media format address the needs of the students well? Yes, No, and
why?
3. What are the successful components of these formats and environments and
what are their weaknesses/challenges? How could these be improved, in your
opinion?
Assessment framework to facilitate the measurement of attainment at all levels
1. Is there an assessment framework to evaluate the career guidance services
provided to young people, both in the public and in the private sector? If yes,
please elaborate on its nature and how it is applied.
2. How often does a scientific evaluation committee assess the career
guidance/counselling services offered to students/young people in our country?
3. Are there any evaluation tools for assessing the quality of the available resources
that are currently used? Please elaborate.
4. In your opinion, how could this assessment framework be improved?
Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
1. How are career guidance experts/counselling teachers currently being trained in
order to undertake their responsibilities? Do you consider these practices to be
successful? Yes, No, and why?
2. What further actions could be taken in order to enhance their expertise and better
prepare them for their responsibilities?
Supports for the initial and continuous professional development of teachers
addressing the integration of the tools currently available and the new tools to be
developed
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1. Do the Ministry of Education and other governmental organizations/agencies
provide professional development opportunities for career guidance
experts/counselling teachers? How successful are these in your opinion?
2. What additional professional development opportunities would be valuable to
enhance their performance and competence so as to address students’ needs
and better fulfil the requirements of their position?
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Semi-structured guide for interview with career guidance experts
Career planning and Career guidance
1. Could you please provide us with some information regarding the structure of
career guidance/counselling services in the public schools? How is that structure
defined?
2. Is there a curriculum for career guidance in secondary education? If so, how was
it formed? What was taken into account when it was created? What provisions
are there based on the specific curriculum?
3. Could you please provide us with some information regarding the structure of
career guidance/counselling services in the private sector? Do these services
differ from those offered in the public sector? If yes, how?
4. Is there a central body in the Ministry or a governmental office that oversees the
work performed by career guidance experts both in the public and in the private
sector? Please explain. What measures are taken to assure that quality services
are offered?
Key skill areas that need to be addressed in the proposed career planning
curriculum
1. In the current curriculum and overall, in the services offered, which key skill areas
could be improved to better match/fulfil the needs of students aged 12 to 18, in
your opinion? Please elaborate.
2. What additional key skill areas could possibly be added so as to better match the
needs of the students? Why? Please elaborate?
Key skill levels that are appropriate for each of the distinct student age groups
1. In your opinion, what key skill levels are appropriate for students in the age
groups of 12-14, 14-16, and 16-18 respectively? Why?
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2. In your opinion, do the current curriculum and career guidance services offered
help students develop those key skill levels? If yes, how? If no, why?
3. In your opinion, what additional key skill levels would match the needs and
characteristics of each of the student age groups mentioned above and why?
How would you propose that the current curriculum and career guidance be
modified to achieve that?
Existing resources that could be used or re-designed for use in the new career
planning scenario
1. In your opinion, are the available career guidance resources that are currently
being used (curriculum, printed or online books, guides, psychometric tools,
aptitude tests, etc.) adequate resources based on the students’ needs? Please
elaborate.
2. Would you identify any limitations/weaknesses identified in these resources?
Please explain.
3. What additional resources would better match the needs of the students and
would also aid you to better fulfil your job requirements?
Appropriate media formats and environments for engaging students at the
different age groups
1. What are the most common media formats/modes/ways/environments currently
used to inform, educate, and engage the students in each of the distinct age
groups (12-14, 14-16, 16-18)?
2. Do these media format address the needs of the students well? Yes, No, and
why?
3. What are the successful components of these formats and environments and
what are their weaknesses/challenges? How could these be improved, in your
opinion?
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Assessment framework to facilitate the measurement of attainment at all levels
1. Is there an assessment framework to evaluate the career guidance services
provided to young people, both in the public and in the private sector? If yes,
please elaborate on its nature and how it is applied.
2. How often does a scientific evaluation committee assess the career
guidance/counselling services offered to students/young people?
3. Are there any evaluation tools for assessing the quality of the available resources
that are currently used? Please elaborate.
4. In your opinion, how could this assessment framework be improved?
Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
1. How are career guidance experts/counselling teachers currently being trained in
order to undertake their responsibilities? Do you consider these practices to be
successful? Yes, No, and why?
2. What further actions could be taken in order to enhance your expertise and better
prepare you for your responsibilities?
Supports for the initial and continuous professional development of teachers
addressing the integration of the tools currently available and the new tools to be
developed
1. Do the Ministry of Education and other governmental organizations/agencies
provide professional development opportunities for career guidance
experts/counselling teachers? How successful are these in your opinion?
2. What additional professional development opportunities would be valuable to
enhance your performance and competence so as to address students’ needs
and better fulfil the requirements of your position?
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Semi-structured guide for interview with parents/guardians
Career planning and Career guidance
1. Could you please provide us with some information regarding career
guidance/counselling services that are available in the public schools?
2. Is there a curriculum for career guidance in secondary education? If so, how well
does it serve your children’s and your needs?
3. Could you please provide us with some information regarding career
guidance/counselling services that are available in the private sector? Do these
services differ from those offered in the public sector? If yes, how?
4. How often has your child received career guidance counselling and by whom?
Public, private? Are these mandatory visits? Whose choice was it?
5. How satisfied have you been/are you with these services? Please elaborate.
6. In your opinion, what could be done in order to improve career guidance service
both in the public and in the private sector and thus better match your needs as
parents, as well as the needs of your children. Please elaborate.
Key skill areas that need to be addressed in the proposed career planning
curriculum
1. In the current curriculum and overall, in the services offered, which key skill areas
could be improved to better match/fulfil the needs of students aged 12 to 18, in
your opinion? Please elaborate.
2. What additional key skill areas could possibly be added so as to better match the
needs of the students? Why? Please elaborate?
Key skill levels that are appropriate for each of the distinct student age groups
1. In your opinion, what key skill levels are appropriate for students in the age
groups of 12-14, 14-16, and 16-18 respectively? Why?
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2. In your opinion, do the current curriculum and career guidance services offered
help students develop those key skill levels? If yes, how? If no, why?
3. In your opinion, what additional key skill levels would match the needs and
characteristics of each of the student age groups mentioned above and why?
How would you propose that the current curriculum and career guidance be
modified to achieve that?
Existing resources that could be used or re-designed for use in the new career
planning scenario
1. In your opinion, are the available career guidance resources that are currently
being used (curriculum, printed or online books, guides, psychometric tools,
aptitude tests, etc.) adequate resources based on the students’ needs? Please
elaborate.
2. Would you identify any limitations/weaknesses identified in these resources?
Please explain.
3. What additional resources would better match the needs of students and would
also aid career guidance experts/counsellors to better fulfil their job
requirements?
Appropriate media formats and environments for engaging students at the
different age groups
1. What are the most common media formats/modes/ways/environments currently
used to inform, educate, and engage the students in each of the distinct age
groups (12-14, 14-16, 16-18)?
2. Do these media format address their needs well? Do they address yours as
parents? Yes, No, and why?
3. What are the successful components of these formats and environments and
what are their weaknesses/challenges? How could these be improved, in your
opinion?
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Assessment framework to facilitate the measurement of attainment at all levels
1. Are you aware as to whether there is an assessment framework to evaluate the
career guidance services provided to young people, both in the public and in the
private sector? If yes, please elaborate on its nature and how it is applied.
2. Are there any evaluation tools for assessing the quality of the available resources
that are currently used? Please elaborate.
3. In your opinion, how could this assessment framework be improved?
Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
1. In your opinion, how should career guidance experts/counselling teachers be
trained in order to undertake their responsibilities? What actions could be taken
in order to better prepare them for their responsibilities? Please elaborate. How
would these actions better meet the needs of your children and yours? Please
explain.
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Semi-structured guide for focus group with students
Career planning and Career guidance
1. Could you please provide us with some information regarding career
guidance/counselling services that are available in the public schools?
2. Is there a curriculum for career guidance in secondary education? If so, how well
does it serve your needs?
3. Could you please provide us with some information regarding career
guidance/counselling services that are available in the private sector? Do these
services differ from those offered in the public sector? If yes, how?
4. How often have you received/do you receive career guidance counselling and by
whom? Public, private? Are these mandatory visits? Whose choice was it?
5. How satisfied have you been/are you with these services? Please elaborate.
6. In your opinion, what could be done in order to improve career guidance service
both in the public and in the private sector and thus better match your needs.
Please elaborate.
Key skill areas that need to be addressed in the proposed career planning
curriculum
1. In the current curriculum and overall, in the services offered, which key skill areas
could be improved to better match/fulfil the needs of students aged 12 to 18, in
your opinion? Please elaborate.
2. What additional key skill areas could possibly be added so as to better match the
needs of the students? Why? Please elaborate?
Key skill levels that are appropriate for each of the distinct student age groups
1. In your opinion, what key skill levels are appropriate for students in the age
groups of 12-14, 14-16, and 16-18 respectively? Why?
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2. In your opinion, do the current curriculum and career guidance services offered
help you as students develop those key skill levels? If yes, how? If no, why?
3. In your opinion, what additional key skill levels would match the needs and
characteristics of each of the student age groups mentioned above and why?
How would you propose that the current curriculum and career guidance be
modified to achieve that?
Existing resources that could be used or re-designed for use in the new career
planning scenario
1. In your opinion, are the available career guidance resources that are currently
being used (curriculum, printed or online books, guides, psychometric tools,
aptitude tests, etc.) adequate resources based on the students’ needs? Please
elaborate.
2. Would you identify any limitations/weaknesses identified in these resources?
Please explain.
3. What additional resources would better match your needs as students and would
also aid career guidance experts/counsellors to better fulfil their job
requirements?
Appropriate media formats and environments for engaging students at the
different age groups
1. What are the most common media formats/modes/ways/environments currently
used to inform, educate, and engage the students in each of the distinct age
groups (12-14, 14-16, 16-18)?
2. Do these media format address your needs well? Yes, No, and why?
3. What are the successful components of these formats and environments and
what are their weaknesses/challenges? How could these be improved, in your
opinion?
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Assessment framework to facilitate the measurement of attainment at all levels
1. Are you aware as to whether there is an assessment framework to evaluate the
career guidance services provided to young people, both in the public and in the
private sector? If yes, please elaborate on its nature and how it is applied.
2. Are there any evaluation tools for assessing the quality of the available resources
that are currently used? Please elaborate.
3. In your opinion, how could this assessment framework be improved?
Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
1. In your opinion, how should career guidance experts/counselling teachers be
trained in order to undertake their responsibilities? What actions could be taken
in order to better prepare them for their responsibilities? Please elaborate.
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Semi-structured guide for focus group with school management/teachers
Career planning and Career guidance
1. Could you please provide us with some information regarding the structure of
career guidance/counselling services in the public schools? How is that structure
defined?
2. Is there a curriculum for career guidance in secondary education? If so, how was
it formed? What was taken into account when it was created? What provisions
are there based on the specific curriculum?
3. How are the career guidance experts/counsellors selected and appointed in the
public sector? Are there any minimum requirements that need to be met?
4. Could you please provide us with some information regarding the structure of
career guidance/counselling services in the private sector? Do these services
differ from those offered in the public sector? If yes, how?
5. Is there a central body in the Ministry or a governmental office that oversees the
work performed by career guidance experts both in the public and in the private
sector? Please explain. What measures are taken to assure that quality services
are offered?
Key skill areas that need to be addressed in the proposed career planning
curriculum
1. In the current curriculum and overall, in the services offered, which key skill areas
could be improved to better match/fulfil the needs of students aged 12 to 18, in
your opinion? Please elaborate.
2. What additional key skill areas could possibly be added so as to better match the
needs of the students? Why? Please elaborate?
Key skill levels that are appropriate for each of the distinct student age groups
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1. In your opinion, what key skill levels are appropriate for students in the age
groups of 12-14, 14-16, and 16-18 respectively? Why?
2. In your opinion, do the current curriculum and career guidance services offered
help students develop those key skill levels? If yes, how? If no, why?
3. In your opinion, what additional key skill levels would match the needs and
characteristics of each of the student age groups mentioned above and why?
How would you propose that the current curriculum and career guidance be
modified to achieve that?
Existing resources that could be used or re-designed for use in the new career
planning scenario
1. In your opinion, are the available career guidance resources that are currently
being used (curriculum, printed or online books, guides, psychometric tools,
aptitude tests, etc.) adequate resources based on the students’ needs? Please
elaborate.
2. Would you identify any limitations/weaknesses identified in these resources?
Please explain.
3. What additional resources would better match the needs of the students and
would also aid career guidance experts/counsellors to better fulfil their job
requirements?
4. Could such resources also be integrated in the curricula of other subjects?
Please elaborate/explain.
Appropriate media formats and environments for engaging students at the
different age groups
1. What are the most common media formats/modes/ways/environments currently
used to inform, educate, and engage the students in each of the distinct age
groups (12-14, 14-16, 16-18)?
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2. Do these media format address the needs of the students well? Yes, No, and
why?
3. What are the successful components of these formats and environments and
what are their weaknesses/challenges? How could these be improved, in your
opinion?
Assessment framework to facilitate the measurement of attainment at all levels
1. Is there an assessment framework to evaluate the career guidance services
provided to young people, both in the public and in the private sector? If yes,
please elaborate on its nature and how it is applied.
2. How often does a scientific evaluation committee assess the career
guidance/counselling services offered to students/young people in our country?
3. Are there any evaluation tools for assessing the quality of the available resources
that are currently used? Please elaborate.
4. In your opinion, how could this assessment framework be improved?
Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
1. How are career guidance experts/counselling teachers currently being trained in
order to undertake their responsibilities? Do you consider these practices to be
successful? Yes, No, and why?
2. What further actions could be taken in order to enhance their expertise and better
prepare them for their responsibilities?
3. How could school management and teachers of other subject areas also be
trained in order to support these services?
Supports for the initial and continuous professional development of teachers
addressing the integration of the tools currently available and the new tools to be
developed
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1. Do the Ministry of Education and other governmental organizations/agencies
provide professional development opportunities for career guidance
experts/counselling teachers? How successful are these in your opinion?
2. What additional professional development opportunities would be valuable to
enhance their performance and competence so as to address students’ needs
and better fulfil the requirements of their position?
3. How could the school as a whole and the teachers be supported in this? Please
elaborate.
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Notes
This section provides further relevant information presented in some of the National
Research Reports that was not necessarily integrated under the specific Thematic
Research Categories.
Results of Field-Based Research in Ireland
Research based in the field was mainly similar to information retrieved in the desk
based research with some added nuances and explanations. In relation to the feedback
from the policy advisers and career guidance experts, they outlined the draft curriculum
that existed for second level schools but explained that this had not been agreed on by
all political partners or stakeholders and so was at a standstill in terms of its progress.
There is a group working currently on a short course for Guidance at Junior Cycle for
the new proposed Junior Cycle Award but this has not been completed yet. This would
be a move towards an increased level of guidance at the beginner and intermediate
level, which would be a good advance in the system. Our career guidance expert stated
that the main shortcoming of the current system in Ireland is the fact that each school
has a different level and thus, type of guidance provision. It is therefore very difficult to
implement guidelines or programmes within this context. She stated: "The difficulty is
that it is not a national service at present, this needs to change".
All parents contacted believed that there was some rudimentary guidance provision in
schools but some were aware that the provision was under pressure due to recent
cutbacks. Whilst there was initial coverage in 2011 of the cutbacks in the media, this
has not been very prominent in recent years. Parents expressed a concern that they
would prefer to be more involved in the process and have further input: "My child has
never told me about guidance in their school, I am assuming it is but I think I should see
for myself" (Parent of a fifth year student)
The majority of the parents who took part in the research believed that their child was
not getting an adequate guidance solution in school. This was different with parents of
children in Youthreach. They were much more aware of what was available to their
child, in particular the work experience programme. There is no designated career
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guidance subject in Youthreach either however but the parents knew that Work
Experience was a large part of the course as their child was going out once a week on
work experience: "I know there is work experience in Youthreach, it gives him a chance
to see what he likes and doesn’t when it comes to work" (Parent of a Level 4 student in
Youthreach)
In another case however, one of the parents was very happy with the level of provision
provided and stated how the guidance service in the school was of good support to her
child: "He has a much better idea of what he wants to do now. He had a couple of
meetings where he could ask questions. I am glad as I would not be able to help him
with much of the stuff he is looking at". This clearly demonstrated the vast difference in
the level of guidance provision between one school and another and even from second
level to Youthreach in Ireland.
One parent took their child to see a private career guidance professional as their
daughter was unfocused: I didn’t see any drive in her, she was just moping, I asked her
what she wanted to do after school, she told me she had no idea that needed to
change. There was nothing in school for her so we took matters into our own hands
(Parent of a Leaving Cert student). The majority of parents who took part in the
research did not avail of a private service and instead relied upon the school to provide
it. This may be for numerous reasons including the very small number of private
practitioners in guidance in Ireland.
Most parents did not believe that there was a dedicated guidance subject and seemed
to be of the opinion that what was available was haphazard and ad hoc. Some parents
were aware of a careers programme that was done with senior cycle students and of
certain elements like "work experience" and a "career project". Parents of children in
Youthreach knew that their child did a work experience module in FETAC at both Level
3 and Level 4. Most parents said “rarely” did their child receive guidance counselling.
They felt that the “service was not accessible”. When it was received it was only by
older students and seemed a bit “hit and miss”. In the instances where it was received
by their child they said it was from a guidance counsellor, though in one case, the maths
teacher delivered the discussion. The classes were voluntary in school but compulsory
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in Youthreach as they were timetabled under work experience class for all groups. This
once again highlights a wide variance in provision and level of service provided.
The common themes around improvements in the system revolved around centralising
existing courses, resources and apprenticeship opportunity, something like the CAO
system.

One parent know about Career Directions and likened their idea to that,

“Career Directions but with what is available and where to find it” Parents find it very
difficult to motivate their kids when there is no resource they can point to and get their
child to engage with. The provision of complete guidance, i.e., aptitude tests, IQ tests,
skills tests/audits, career options correctly matched to the child, interview skills, and
practical experience in a specific field of interest would all be beneficial. Targeting the
importance of this area from an early age would also be of benefit. The main key point
that arose from the research is the committing of resources and also in getting
employers and businesses involved.
In general, it was felt that generally our education system is adequate, and even good.
This is in line with the desk based research and recent ESRI and PISA reports. Parents
believed that their children are being well educated. What is missing is a sense of
direction. ICT needs to be developed in schools with parents unsure of why there is no
formal Leaving Certificate subject in ICT. One parent believes that “in the near future if
a person cannot use a computer properly it will be the same as not being able to read or
write”. Interview skills, Communication Skills, Team working, Presentation skills,
Problem solving have all been identified as areas that parents believe to be important
and in need of improvement.
A focus on social responsibility also needs to be instilled better though not all parents
agreed with this sentiment believing that this is a family concern and the responsibility of
the parents. Modernising how the courses are delivered is also important. “We cannot
deliver things like we learned and not think that the world has moved on, we must too”.
This seems to indicate that the need for appropriate media and formats that students
will engage with is vital for a progressive curriculum to meet future needs.
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In terms of the key skill areas parents believed that younger students should already be
thinking about their futures. A developed career guidance curriculum could provide an
opportunity for them to find out the own strengths and weaknesses, what areas of study
or work that they like. At the beginner stage, they could begin learning the basics of how
to get a job, how to find and apply for one. Parents believed key skills such as how to
tell good information from bad as well as how to find and engage with relevant agencies
would be of benefit to their child. For the intermediate age group a further development
of the above criteria was suggested. An introduction to the workplace and college open
days was also suggested, including looking at the specific fields of study or work that
they want to pursue and the opportunity to test them would be great at this level. To
further build upon this, the advanced level should be more focused on refining the
search and should be following up on the skills previously identified.
Parents agreed that the above key skills were covered in the current programme and
curriculum offered:" Yes, it is felt that a lot of these areas are being covered but not to
the level required and certainly not in a structured, cohesive fashion". All areas of
research point to the need for a formulated curriculum with a clear structure at beginner,
intermediate and advanced level. In addition, this programme should be delivered in a
clear and cohesive fashion, ideally at the same level in all schools in order to prevent
the current ‘ad hoc’ situation.
In terms of training to be provided for career guidance counselllors, parents felt that the
use of modern media was vital: "They should be trained in modern technologies, but
more importantly, they should have access to a central repository of tools and
information". They recognized that providing them with a more integrated and organised
system will ensure a common standard and level. School management was also in
agreement with this and the need for an integrated system nationwide. Parents believed
that training them in the delivery of a variety of testing methods and counselling
techniques would also be of benefit. Ultimately, these would all help students and
career guidance counsellors to deliver a high quality programme.
Students who took part in the research voiced similar concerns to the career guidance
experts and parents. They felt that the career subject was good but that they did not
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have enough provision: I could do with a lot more of it and it is not structured. Students
also expressed concerns that career guidance in Ireland tend to focus too much on
further education and not on the world of work: "It is only focused on college and I want
an apprenticeship". This is a fact highlighted also by the recent ESRI report. Some
students expressed concerns that they were not given access to a qualified career
guidance counsellor: "My guidance class is done with my maths teacher". Other
students

expressed

that

their

career

guidance

counsellor

was

skilled

and

knowledgeable: "If you ask her a question, she knows the answer and is willing to help".
Overall students were in agreement with parents with the need for a clear and
organised curriculum: "I would love it to be timetabled like my other subjects". Students
in a different school had career guidance class timetabled once a week: “We get it once
a week" as a subject, once again highlighting a varying level of service and provision.
Students experiences of individual one to one guidance sessions ranged from having
never met a guidance counsellor to one meeting to three meetings. They expressed the
opinion that the guidance they were receiving was of high quality but that they would
like some more ‘self-directed’ learning also as part of the process: "I would like a lot
more time, but when I am there it is good. I find the teacher good but I would love to be
able to some of it myself".
When students were asked about what skills they would deem important they wanted to
find out about their own individual strengths and weaknesses and check them against
occupations: "I would love to see what my strengths are and check them against jobs".
They also wanted to learn key job skills such as writing CVs, letters of application, how
to look for employment and present for interview. They mentioned aptitude tests and a
skill audit that could be matched with potential careers. They expressed the opinion that
this would help them have more focus in their schoolwork if they had a better idea of
their career goals and plans. This is a valid point as levels of student motivation are
generally higher when they are working towards an end ideal or aspiration.
In terms of resources available, students were aware of the limitations of the current
programme on offer and how the cost impacts upon the service provided: "They are ok,
I don’t have my own book though". They were also concerned about the need for a
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structured curriculum, a fact highlighted in the desk research undertaken also: " It
doesn’t seem to be structured, I would like it to have a structure like maths, you know
what you will do next will build on what you have done, with an end goal in mind".
Overall, students felt that there is a difficulty in accessing appropriate resources that
contain all of the correct and relevant information in one place or area- they did not feel
that the current resources were comprehensive enough: "They are not comprehensive
enough when trying to find out what is available to me". This student would love to be
able to go online and find out the entire career opportunities open to someone with her
skillset. Another student would like a more personalised set of tests and maybe the
ability to have them stored locally so as to measure improvement.
In terms of media formats and what media they might find it easiest to engage with,
students would like all of the information to be in one place that is easy to navigate
through and to have it readily available: "I would like to have it all on my laptop, table or
phone". The move towards an online programme would be key in this regard. The
prevailing opinion is that the information stored digitally with links that are easily
identified would be ideal “An online place would be great where all of the stuff that I
would need is stored.” The students feel that this is the best way for them to engage
and they also mentioned that they may engage on social media such as Facebook etc.
but it could be a little embarrassing and this may cause to them to not do it openly, there
were no suggestions on how to overcome this issue.
Other sources of information regarding careers included family and friends, as outlined
in the ESRI report. Students said that they spoke to family members, older siblings, and
cousins etc. who are already doing something that they may like. Others speak to
friends in a similar position.

Not many of the students feel confident enough to

approach an employer or someone they do not know to ask them. They would love a
more organised approach of visits and speakers coming to them. In summation,
students views were in agreement with those of parents and policy makers that access
to a structured curriculum with online resources that they could access in a profile would
be valuable in terms of career guidance and providing a quality service.
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Conclusion
In conclusion, Ireland has career guidance and counselling in place in schools since the
late 70s. Initial provision was increased and was then reduced in 2012 for economic
reasons. Guidance counsellors are now placed ex quota in terms of school provision
which means that school management decide on an individual basis how much time
from allocation to devote to guidance. This means the service varies widely, both locally
and nationally. This is resulting in an ‘ad hoc’ service and provision and varying rates of
effectiveness also.
There is a draft national curriculum that has not yet been put in place or implemented.
There are national research and support organisations in place for guidance counsellors
but at times access to these can be limited due to school commitments. There is an
online and book based programme used in the majority of schools. Guidance
counsellors and experts believe that the service has been greatly restricted and limited
due to cutbacks, particularly one to one advice.
Parents and students mention guidance counsellors as a source of information but that
they wish to have more access to the service, that time is limited. The availability and
amount of support provided depends on each school. Parents and students would like a
structured curriculum and service. In terms of resources, they would like an online
programme where they could store information and build upon it from year to year. They
would like earlier supports in junior cycle and some self-directed learning. The desk
based and field based research were mainly aligned in terms of research, facts and
opinions given.
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Results of Field-Based Research in Portugal
Policy Makers
Career Planning and Career Guidance
As result of the interviews made with the policy makers, important aspects were
underlined. According to them, there is no formal structure on what regards Career
Planning and Career Guidance in Portugal. It also doesn’t exist any kind of career
guidance/career planning program in the schools of Portugal. However, school clusters
have the option to hire a psychologist that accompanies the students on this process.
Therefore, students of the 9th grade benefit of a certain professional guidance but it is
more directed into what concerns the continuation of their studies. The psychologists
are hired through a national contest and must have a degree. The private system also
doesn’t offer any support on this matter, as it isn’t even compulsory to hire a
psychologist, under the current legislation.
Key skill areas that need to be addressed in the proposed career planning
curriculum
In Portugal, it should be included in the school curricula a discipline on career
planning/career guidance. This discipline should include subjects like: personal and
behaviour dynamics, analyse of personal skills, communication, management of the
personal image and public presentation. Important additional key skills that are more
appropriated to students needs are: personal marketing, study of the business
market/operational system of the enterprises, entrepreneurship and the construction of
a lobbing plan, image management on the social networks, the realization and
continuous upgrade of the personal curriculum on skills aspects.
Key skill levels that are appropriate for each of the distinct student age groups
For students between 12-14 years old, the most appropriate key skills are: personal and
behaviour dynamics, management of the self image and public presentation. For
students between 14-16 years old: personal marketing, image management on the
social networks, the realization and continuous upgrade of the personal curriculum on
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skills

aspects.

Students

between

16-18

years

old:

study

of

the

business

market/operational system of the enterprises, entrepreneurship and the construction of
a lobbing plan. There is also mentioned the proposal of creating a discipline for the 7th,
9th and 12th grade on the thematic of professional guidance/career planning for all the
mentioned levels stated before.
Existing resources that could be used or re-designed for use in the new career
planning scenario
The tools used by the psychologists are suitable to the needs of the students but their
prices are a primary limitation to their purchase. Besides that, they go more on the
encounter of personal skills, not on the development of necessary skills for the labour
market. Therefore, there is needed a creation of pedagogical resources on the business
market/operational system of the enterprises, entrepreneurship and the construction of
a lobbing plan.
Appropriate media formats and environments for engaging students at the
different age groups
The most used formats/models/forms/environments of communication in order to
inform, educate and involve students between 12 and 18 years old are the theoretical
formation in the class and the realization of works about a certain thematic. A way to
improve the components of success for these means of communication would be to
involve more each time the students in the creation of their own strategies and life and
professional

plans.

Students

could,

for

example,

characterize

the

local/national/European market profile, test the creation of an enterprise and develop
their own plan of action towards the employers.
Assessment Framework to facilitate the measurement of attainment at all levels
Currently, psychologists have some tools for the evaluation on the quality of resources.
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Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
In Portugal, the existing specialists on professional guidance are the psychologists.
Even so, as previously referred, they are limited by the current school curriculum. This
practice should be reinforced by the creation of a discilpline on professional
orientation/career planning. Once this step completed, other actions should be taken
such as the creation of curricular programs, the creation of pedagogical contents, the
use of new books and other specific tools.
Supports for the initial and continuous professional development of teachers
addressing the integration of the tools currently available and the new tools to be
developed
Currently, there are being organized seminars and conferences on good practices in
professional guidance. The teachers should receive specific training on this matter and
receive counselling on pedagogical contents that must be used.

Specialists/Psychologists
Career Planning and Career Guidance
According to the interview made with the psychologists, in Portugal, the professional
guidance/career planning/counselling services represent an area that doesn’t exist in
the basic school level. However, in the 9th grade, students may attend extracurricular
programs on school and professional guidance, organized by the Services of
Psychology and Counselling in their schools. Students beneficiate of an information
session, in the 12th grade, on higher education. Those that have the need may receive
individual sessions or sessions for small group. On the other hand, the psychologist has
a fundamental role in the accompaniment of some students, in the clarification of
possible pathways (vocational courses) in articulation with other services. It doesn’t
exist a specific program of professional orientation/career planning. There are however
other programs, having as a base attributions defined by the current legislation. Other
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relevant institutions also develop information activities and orientation for qualification
and employment. In the private system the situation is similar to the public system. The
General Direction of Education organizes periodically seminaries and training actions
for psychologists in educational context, serving as a guide of good practices on
orientation.
Key skill areas that need to be addressed in the proposed career planning
curriculum
The key skills to be improved at the level of 7 th grade: organize the study, learn how to
learn, “live in the school” program. In the 8th grade, the activities should be focused on
the process of self construction and analyze and interpretation of the personal
experiences in different roles and in future plans. Key skills to be improved: activity
areas, formation pathways, skills and expectations, interests and satisfaction. The 9 th
grade represents a key moment on vocational orientation, since the students must
chose an option by the end of this year. Key skills: explore opportunities of school and
professional training, learn how to interact with these opportunities and make plans for
the future. The secondary level corresponds to a phase of development of many
different skills and definition of interests. Key skill areas to be developed: exploration of
the signification and implication on their vocational project, development of attitudes and
competences of continuous exploration, interaction with activities and formation areas of
their preference, interchange with universities and employment stakeholders. Other skill
areas to be developed, suitable for all levels of education: the study of the social life,
historical, study of the training and professional market, placement of the student on the
labour market (his likes, interests, what are his skills and vocation, how to orientate his
life objective), coaching, stipulate life objectives.
Key skill levels that are appropriate for each of the distinct student age groups
In the age group 12-14 it would be appropriate an introductory level, raise their
awareness for the variables present on vocational orientation. In the age group 14-16 it
would be appropriate an intermediary level, as in this phase there is a key moment in
the vocational orientation since the 9th schooling year students must make a choice that
129

could determine their academic and professional future. In the age group 16-18, it would
be appropriated an advanced level since the students encounter themselves in a
confirmation and implementation phase of their previous choice, or an eventual
reformulation of it. The actual program of orientation is not helping enough the students
in their development due to a lack on the education system of a formal place for
educational and professional guidance, with specialized technicians.
Existing resources that could be used or re-designed for use in the new career
planning scenario
The current resources are suitable, as far as they go, but incomplete and additional
materials aren’t sometimes purchased by schools because of the lack of financial
resources. The existing content should be developed and transformed into something
more formal and regulated by the educational system.
Appropriate media formats and environments for engaging students at the
different age groups
For all the age groups it should be used an expositive and active methodology, using
the new technologies, development of practice sessions, group sessions using dynamic,
playful and practical technologies in more individualized sessions suitable for the age
and key skills to be worked. The work in groups facilitates the cooperation, participation,
share of ideas, research work, self development, social and professional competences.
Assessment Framework to facilitate the measurement of attainment at all levels
All psychologists agree on the fact that it doesn’t exist an appropriate framework on this
matter.
Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
The school psychologists have on their formation base knowledge on this area. Besides
that, they also invest on their formation on a private level. DGE (General Education
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Direction) organizes seminaries and sharing/suggestions of good practices at vocational
education level on school environment.
Supports for the initial and continuous professional development of teachers
addressing the integration of the tools currently available and the new tools to be
developed
The seminars and conferences organized by the entities of the education ministry
should be more frequent and more diversified, with more depth towards this area.

Directors/Teachers
According to the interviews made with the directors/teachers, the following ideas were
underlined.
Career Planning and Career Guidance
Portugal doesn’t have a structure that provides guidance on this matter. The Education
Ministry in collaboration with the Labour and Social Solidarity Ministry assure the
functioning of an integrated system of professional training offer, organize seminars and
training actions for the orientation technicians, disseminate diagnosis related with the
labour market. At local level, it exist a collaboration between the schools and the
Municipality of Lousada, under different programs, through which various activities are
organized with the purpose to offer students access to the information related with the
labour market, actions such as: education fairs, training, youth and employment. The
psychologists cover the area of counselling, and offer orientation especially to the
students of the 9th grade that are about to make a choice on the area that they will
follow. These psychologists have a degree and a specialization in Orientation which
includes 4/5 year of studies and a specific internship. In the private sector it exist the
offer of counselling on professional guidance by the enterprises that provide this kind of
service.
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Key skill areas that need to be addressed in the proposed career planning
curriculum
The skills to be improved are: mother language skills especially to which regards written
and oral communication, essential skills on “learn how to learn” regarding the learning
process and the capacity to initiate and organize their one learning way, related to their
own needs and the awareness of methods and opportunities. Other proposed key skill
to be developed is to learn foreign languages, especially English. This way, students
can open horizons, work with people from different countries or even to work in a
different country.
Key skill levels that are appropriate for each of the distinct student age groups
Students in all age groups should have the capacity to identify their strengths and their
weaknesses, understand the importance of the career planning and the relation
between present and future actions, a good use of the existing resources on career
exploitation and orientation, the knowledge on how to take a good decision, information
about career development,

knowledge about labour market, profession types and

correspondent training alternatives, the discovery of their preferred professional area.
Existing resources that could be used or re-designed for use in the new career
planning scenario
There are some resources that go on the encounter of some issues related with career
planning. But these resources should be more varied, more particularly directed and
more accessible for schools to purchase. As additional resources, directors/teachers (as
also psychologists) refer the need of more human resources in order to satisfy the
number of students and to offer a more self-directed counselling on career
planning/career orientation. They also agree that these resources could be integrated in
the curriculum of other disciplines such as: in the professional teaching system- training
in the «work context» and in the vocational system «simulated practice», others suggest
to be integrated as one of the disciplines that enter in the plan of school offers.
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Appropriate media formats and environments for engaging students at the
different age groups
The most appropriate activities for this purpose are to participate in activities
/questionnaires/conferences/debates in school, under specialist’s orientation like:
psychologists, teachers, trainers and trainees, on clarifying the possible pathways to be
followed, in articulation with other socio-educational institutions and other similar
services at local level. Other means like: interpersonal and group communication
(underlining the dialogue as a very important mean of development), social networks,
workshops and conferences are also mentioned.

A weakness on these proposed

solutions could be the time and the costs for the students to participate on all of these
activities.
Assessment Framework to facilitate the measurement of attainment at all levels
Directors and teachers do not have knowledge of an assessment framework that could
be applied as a measurement of attainment.
Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
The specialists in orientation must have a degree/ master and have a licence in Applied
Psychology with a specialization in Orientation. They must also frequent courses of
continuous formation promoted by the training centre of Portuguese Association of
Counsellors on Educational and Professional Orientation. These counsellors are then
involved in constant training actions, seminars of sharing/suggestions on good practices
on vocational orientation level in schools. Even so, teachers and directors point out the
importance of even more existing formation in this area with more effect on this subject.
Supports for the initial and continuous professional development of teachers
addressing the integration of the tools currently available and the new tools to be
developed
The current training framework for the teachers is the responsibility of the training
centres. Unfortunately, the Ministry of Education doesn’t allow any type of financing for
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the teacher’s training. The teachers could be better trained on this matter through
formation actions, interchanges, seminaries and workshops organized and supported by
the schools, constructing thus multidisciplinary teams of specialists.

Students
Career Planning and Career Guidance
In the 9th schooling year, students participate in a program on vocational guidance that
helps them to choose between different areas. This program is important for it helps
them to choose the most suitable area.
Key skill areas that need to be addressed in the proposed career planning
curriculum
The expectations that students have is that the program will address their needs on
making the best decision for their future.
Key skill levels that are appropriate for each of the distinct student age groups
In the age group between 12-14 years old, students feel the need to receive information
on the alternatives that exist after 9th year, because they feel that receiving this kind of
information only at the end of the 3rd cycle it is a little bit late.
In the age group between 14-16 years old, students think that it should exist a period of
reflection on their interests and on their main skills.
In the age group between 16-18 years old, they should approach subjects like how to
obtain a job and/or how to access higher education.
Appropriate media formats and environments for engaging students at the
different age group
Students believe that the current used communication means address their needs.
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Parents
Career Planning and Career Guidance
According to the parents interviewed, the schools provide a reduced offer on this area
and usually the weaker students are those who benefit of it, in order for them to be
orientated towards vocational courses that correspond better to their needs and
expectations. Parents also point out that this kind of orientation not only should be made
at a general level, but it should start more early. Other parents also underline the
benefits of the guidance that students would receive on the development process of
their personal identity and of their life project through activities like: plan and do
activities of educational and professional guidance, collaborate with external services,
develop information sessions with the purpose to raise the awareness of the parents.
They also note the existence of an orientation service in the 9th grade, made by the
school psychologists and that is very useful in helping their children to better orientate
on the moment of taking a decision. Parents stated that they are satisfied with the work
of the school on orientation but they mentioned that the human resources that work on
this area should be more numerous in order to enlarge the time space of individual
sessions that students have on career orientation. They also refer that study methods
and curricular approaches should be created with the objective of facilitating the
learning process for students, teachers and parents.
Key skill areas that need to be addressed in the proposed career planning
curriculum
Parents believe that the key skills to be improved are related with self confidence,
conflict management and resilience, development of self identity and life project.
Key skill levels that are appropriate for each of the distinct student age groups
For all age groups they referred key skills like: social and ethical areas, cognitive areas,
technology, language, science, cultural and communication that should be worked
having in consideration the particularity of each age. Once more, it is reinforced the
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need of more professionals in this area, in order to better accompany and orientate the
students.
Existing resources that could be used or re-designed for use in the new career
planning scenario
It is believed that the existing resources are in satisfactory level adapted to the needs of
the students but the weakness is once again more referred to be the lack of more
professional to apply the existing resources.
Appropriate media formats and environments for engaging students at the
different age groups
Appropriate media formats, in parent’s acceptance, are: the class environment,
information

sessions

both

individualized

and

for

groups,

conferences

and

questionnaires. There is also given the suggestion of the organization of more
workshops and that it should be worked more the family component, as the student’s
environment is a crucial aspect of his reality.
Pedagogical supports for the induction of teachers and existing guidance experts
into the new career planning subject arena
Professionals should benefit of specific training in this area. It should be direct to those
who show interest on this matter, that are willing to work on career planning/career
guidance and that will develop this work for a long period of time in the same school
institution. This way the probability for the student’s success is bigger and it wouldn’t
need to be directed that much energy to correct what went wrong, preventing thus
failure and further frustrations. That is the framework that according to the parents,
would offer continuous and quality support to the students.
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Didactical approachesthat illustrate how media can support the acquisition and
development as well as the attendance of career orientation processes (Germany)
The Blended Mentoring Concept (BMC) according to Gockel & Kremer (2013)
A very innovative didactical approach how new media can support the individualized
and continuous career orientation processes resp. practical phases within this process
were developed by Gockel & Kremer (cf. Gockel 2012; cf. Gockel & Kremer 2013): The
“Blended Mentoring Concept” follows the idea to enable students a very individualized
support and development of competencies while working and learning in industrial
placements. The main idea behind the “Blended Mentoring Concept” is to combine
elements of flexibility, interactivity, individualization of learning processes as well as
implementing extended options of feedback and design in the context of guided
educational learning processes with Web 2.0 applications. (cf. Gockel 2012, p. 174) The
Blended Mentoring process can be described as a school intern mentoring-approach
using social software applications for supporting practical phases. It is characterized by
connecting online and offline assistance. Face-to-face meetings, where the teacher will
visit the apprentice, are constitutional in this context. Thus, the BMC combines the
advantages of both approaches. Students have the opportunity to use social-mediaservices13 to write down their impressions, experiences, and challenges they have to
face within their internships. This ensures a continuous support by teachers and has at
the same time the massive advantage that questions, problems, and needs can be
discussed, shared and solved right on time and without delay in contrast of classic
approaches. Simultaneously, teachers have insights and receive information in aspects
that traditional approaches could hardly give (cf. Gockel & Kremer 2013, p. 7). In the
context of the BMC teachers and learners have the opportunity to create and solve
general as well as specific individual tasks and this offers completely new possibilities
for individualized learning. By giving the learners the option to invite other people to
their weblog they can share their experiences, questions, and impressions. This
approach offers the possibility to learn from each other. (Gockel & Kremer 2013, p. 7)

13

The BMC uses the weblog as the accompanying tool.

137

Before the execution of the internship and the application of the BMC teachers have to
make various and well-founded clarifications (cf. Gockel 2012, p. 178f.). On a cross
curricular and general level they have to decide about


nature and characteristics of online-communication (Netiquette),



possibilities of self-reflection,



security in the internet and technical aspects / prerequisites,



data security and law regarding own data and data of others, and the



integration of other subjects.

Regarding the methodological side the BMC deals with


organization and phases of the mentoring relation,



integration of additional stakeholders (classmates, employers, social workers,
parents),



provision of central questions and guidelines to structure the different phases of
the internship,



systematic attendance and supervison of the weblog / portfolio work by giving
continuous feedback,



substitution of the traditional report / portfolio of the individual experiences by
using the weblog and



how to assess the weblog / portfolio.

The use of modern technologies / multimedia has a high potential for the motivation of
the learners and implies high potentials of information, communication and
(self)discovery. Within the project InBig14 a handbook about the BMC was developed. It

14

http://cevet.eu/forschung/abgeschlossene-projekte/inbig/
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gives concrete insights into the BMC, offers different materials, design parameters and
is accessible for free in the internet. (cf. Gockel & Kremer 2013)15
Integration of media in the context of career orientation and the acquisition of key
competencies
Rose & Beutner (2014) illustrate in their handbook “Förderung von Basiskompetenzen
und Ausbildungsreife im Kontext beruflicher Orientierung“16 how key competencies and
readiness for vocational training can be supported in the context of career orientation by
using different kinds of media. The two described situations below exemplify how media
can support and integrate in learning situations regarding career orientation.
Realisation and reflection of a job interview with auditory support
The main idea is that students will be confronted with different and typical questions that
can arise in a job interview (cf. Rose & Beutner 2014, p. 65ff.) Students have to solve
these questions on an individual level. The documentation will take place in form of an
audio-document at home and students have to provide the audio documents to the
teacher.17 On this basis the learner has both the opportunity to become acquaint with
this kind of questions and can prepare appropriate answers in consideration of his / her
individual background without feeling under pressure when standing in front of the
classroom. Furthermore learners can reflect and optimize their answers at a later date.
On the other hand teachers do have the opportunity to give a very individualized and
detailed feedback. They can make use of the audio document to illustrate for example
the rate of speaking, the pronouncing, the quality of the given answers, and the
articulation as well. The main benefit of this approach is the very individualized
feedback.

15

http://cevet.eu/forschung/aktuelle-projekte/inbig/publikationen/
http://cevet.eu/forschung/aktuelle-projekte/inbig/publikationen/
17
According to the „JIM-Studie“ (cf. Medienpädagogischer Forschungsverbund Südwest (mpfs) 2013) a
huge number of students do own a smartphone or other devices which can use as a voice recorder.
When this will be not the case schools can provide learners with appropriate resources.
16
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Conflicts in internships – creation of video podcasts
The main assumption behind this learning scenario is that conflicts are an essential part
of the daily life as well as in the world of work. The idea is to confront learners with
authentic conflicts in occupational situations. (cf. Rose, Beutner 2014, p. 69ff.) Within
this learning scenario learners have to discuss the given conflicts within their group,
conduct solutions for the given and specific problem and present it to the other
classmates. 18 It is explicitly desired that students look at the situation from a
multidisciplinary point of view (apprentice, colleague, customer, principal etc.). In
dependence of the complexity and the previous knowledge of the learners it is possible
to integrate and imply special knowledge and interdisciplinary skills to cope with the
task. However, students have to discuss and develop an appropriate solution within
their group and have to fix the results in form of a video-podcast. When finalizing the
video it is possible to integrate statements given by colleagues, customers, instructors
etc. to illustrate different views and estimations regarding the conflict. This video
podcast can presented and discussed in front of the classroom. In this context
alternative options can be suggested by classmates and the teacher, and both can
comment the presented solution.

18

Likewise it is possible to choose real situations which students were / are confronted with.
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